A follow-up study of Chelsea High School graduates and withdrawals of the classes of 1945 and 1946. by Ridge, Francis Xavier
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1953
A follow-up study of Chelsea High
School graduates and withdrawals
of the classes of 1945 and 1946.
https://hdl.handle.net/2144/16942
Boston University
~ 
~ 
-:.·, 
• 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
Thesis 
A FOLLOW-UP STUDY OF CHELSEA HIGH SCHOOL 
GRADUATES AND WITHDRAWAIS OF THE 
CLASSES OF 1945 AND 1946 
Submitted by 
Francis Xavier Ridge 
(A. B., Boston College, 1936) 
In partial fulfillment of the requirements for the 
degree of Master of Education 
1953 
~oston University 
jchool of Education 
\ 
LibrarJ 
.-
First Reader: Ralph J. Garry 
Assistant Professor of 
Education 
Second Reader: J. Wendell Yeo 
Professor of Education 
ii 
• 
TABLE OF CONTENTS 
Page 
LIST OF TABLES. • • • • • • • • • • .. • • • • • • • • • • • • • • • • • • • • • • • • • • • .• • • • vii 
Chapter 
I. A STATEMENT OF THE PROBLEM....................... 1 
Introduction 
Justification of Follow-up Studies 
Statement of the Problem 
Intended Scope of the Study 
Purp·ose of tho Study 
Preparation and Distribution of the Questionnaire 
A Description of the City 
The School System 
II. DISTRIBUTION AND RETURN OF THE QUESTIONNAIRE..... 9 
Number of Questionnaires Sent to Graduates 
and Withdrawals Arranged by Year and Sex 
Responses to Questionnaires 
III. RESIDENTIAL LOCATION AND MARITAL STATUS OF 
RESPONDENTS • • .. • • • • • • • • • • • • • • • • . • • • • • • • • • • • • • • • • • • • 13 
Present Residential Locations of Respondents 
Marital Status of Respondents 
IV. SOCIAL, RECREATIONAL, AND CIVIC EXPERIENCES 
OF RESPONDENTS. • • • • • • .. • • • • • • • • • • •. • • • • • • • • • • • • • • • • 17 
Attendance at Clubs and Organizations 
iii 
I , 
Chapter Page 
·4la Nights per Week Respondents Attend Meetings 
• 
Offices Held in Clubs and Organizations 
Hobbies Pursued by Respondents 
Service in the Armed Forces 
Length of Service in Armed Forces 
Registered Voters 
Number Who Voted in Elections 
V. OCCUPATIONAL EXPERIENCES OF RESPONDENTS •••••••••• 25 
Number Now Employed 
Geographical Distribution of Those Employed 
Kinds of Employment Pursued by Respondent 
Boys 
Kinds of Employment Pursued by Respondent 
Girls 
Time Which Elapsed Between Leaving High 
School and First Full-time Job 
Number of Months of Full-time Employment 
Since Leaving High School 
Number of Months of Part-time Employment 
Since Leaving High School 
Number of Months Totally Unemployed Since 
Leaving High School · 
Reasons for Leaving Any Job Held 
Manner of Securing First Full-time Job 
Where Respondents Received Training for 
Present Job 
Satisfaction with Present Job 
iv 
• 
Chapter 
Respondents Wishing Help in Solving 
Occupational Problems 
Respondents Who Have Made A Definite 
Choice of Vocation 
Source of Help in Planning for Definite 
Occupation 
When Respondents Made A Definite Decision 
on Their Occupational Choices 
Source of Advice Regarding Occupational 
Problems Since Leaving High School · 
Average Weekly Salary 
Page 
VI. EDUCATIONAL EXPERIENCES OF THE RESPONDENTS....... 49 
Courses Taken in High School 
Source of Advice in Determining Choice 
of High School Course 
Day School or College Attended after 
High School · 
Specialty in School or College 
Number Graduating from Colleges or 
Specialized Schools 
Degrees, Diplomas, or Certificates Received 
after High School Graduation 
Number of Months of Attendance at School 
Full-time Since Leaving High School 
Number Who Attended Evening School 
Evening Schools Attended 
Courses Taken in Evening School 
High School Subjects of Most and Least Vaiue 
v 
Chapter Page 
e Subjects Respondents Wish They Had Taken 
Suggestions for Subject Improvement 
VII. OPINIONS OFFERED BY RESPONDENTS .................. :. 70 
The Needs o~ Youth o~ High-School Age 
The Need o~ A Guidance Center 
The Use o~ Such Guidance Services to the 
Respondents 
The Value o~ the Guidance Department 
Increasing the Value of High School Guidance 
Value o~ a High School Education 
Content and Happy 
Bearing o~ High School Education on 
Classification in the Armed Services 
Usc of Armed Service Training in Civilian 
Li~e 
High School Preparation ~or Military Service 
VIII. GENERAL SDMMARY AND RECOMMENDATIONS •••••••••••• • • • 79 
Summary 
Findings Concerning Withdrawing Pupils 
Recommendations Concerning Withdrawing Pupils 
Findings Concerning Graduating Pupils 
Recommendations 
APPENDIX • ............................ -. • • • • • .. • • .. • • • .. • • • • • • • • 92 
B IBLI OGRAP'HY'. • .. .. • • • • • • .. • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 9 5 
vi 
Table 
1. 
2. 
3. 
4. 
6. 
10. 
11. 
LIST OF TABLES 
Number o:f Questionnaires Sent to Graduates and 
Withdrawals Arranged by Year and Sox ••••••••••••••• 
Responses to Questionnaires •••••••••••••••••••••••• 
Present Residential Locations of Respondents ••••••• 
Marital Status of Respondents •••.••••••••••••••••••• 
Number Who Attend Meetings o:f Clubs and 
Organizations •••••••••••••••••••••••••••••••••••••• 
Average Number o:f Nights per Week Respondents 
Attend Meetings of Clubs or Organizations •••••••••• 
Offices Held in Clubs and Organizations •••••••••••• 
Hobbies Pursued by Respondents ••••••••••••••••••••• 
Service in tho Armed Forces •••••••••••••••••••••••• 
Average Length of Service in Months of Those 
Serving in Armed F~ces •••••••••••••••••••••••••••• 
Registered Voters •••••••••• · •••••••••••••••••••••••• 
Page 
9 
10 
13 
14 
17 
18 
18 
20 
21 
22 
23 
12. Number Who Voted in November Elections and 
in Local Elections ••••••••••••••••••••••••••••••••• 23 
13. Number Now Employed •••••••••••••••••••••••••••••••• 2' 
14. Geographical Distribution of Those Employed •••••••• 26 
1,. Kinds of.Employment Pursued by Respondent Boys 
in Order of Incidence •••••••••••••••••••••••••••••• 26 
16. Kinds of Employment Pursued by Respondent Girls 
in Order of Incidence •••••••••••••••••••••••••••••• 29 
17. Median Time Which Elapsed Between Leaving High 
School and First Full-time Job ••••••••••••••••••••• 31 
18. Median Number of Months o:f Full-time Employment 
Since Leaving High School •••••••••••••••••••••••••• 34 
vii 
Table 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
28. 
30. 
31. 
32. 
Median Number of Months of Part-time 
Employment Since Leaving High School ••••••••••••••• 
Average Number of Months Totally Unemployed 
Since Leaving High School •••••••••••••.•••••••••••• 
Reasons in Order of Incidence for Leaving 
.ArJ.y Job Held ••. . • .................................. ". 
Manner of Securing First Full-time Job ••••••••••••• 
Where Respondents Received Training for Present 
Job • ...••...••.••.......•.•....• • ....•....•..•.•••• 
Satisfied with Present Job ••••••••••••••••••••••••• 
Number of Respondents Wishing Help in Solving 
Occupational Problems •••••••••••••••••.••••••••••••• 
Number of Respondents Who Have Made A Definite 
Choice of Vocation ••••••••••••••••••••••••••••••••• 
Source of Help in Planning for Definite 
Occupational Choice ••••••••••••••••••••.•••••••••••• 
When Respondents Made A Definite Decision 
on Their Occupational Choices •••••••••••••••••••••• 
Source of Advice Regarding Occupational 
Problems Since Leaving High School ••••••••••••••••• 
Average Weekly Salary ••••••••••••••••••••••••••••• ·• 
Courses Taken in High School by Respondents •••••••• 
Source of Advice for Respondents in Determining 
Choice of High School Course ••••••••••••••••••••••• 
Page 
35 
36 
38 
39 
41 
42 
lt-3 
lrlr 
lt-5 
46 
lt-8 
49 
50 
33. Day School or College Attended by Respondents 
after High School •••••••••••••••••••••••••••••••••• 52 
~ 34. Specialty of Respondents in School or College •••••• 5* 
35. Number of Respondents Graduating from Colleges 
or Specialized Schools... • • • • • • • • • • • • • • • • • • • • •. • • • • • 56 
viii 
Table Page 
36. Degrees, Diplomas, or Certificates Received 
by Respondents after High School Graduation........ 57 
37• Median Number of Months Respondents Attended 
School Fu~l-time Since Leaving High School ••••••••• 58 
38• Number of Respondents Who Attended Evening Schools. 59 
39. Evening Schools Attended ••••••••••••••••••••••••••• 60 
4o. Courses Taken in Evening School •••••• ~············· 60 
41. High School Subjects of Most and Least Value and 
Subjects Respondents Wish They Had Taken ••••••••••• 61 
42. Suggestions for Subject Improvement •••••••••••••••• 66 
ix 
CHAPTER I 
A STATEMENT OF THE PROBLEM 
Introduction. -- Men have always found it most 
advantageous to check up on their status in their relation-
ships to those essentials to their well-being. Businessmen 
do so in their periodic stock-takings; military leaders do 
_so.in examining tho outcome of a battle; religious persons 
do so in their daily examinations of' conscience. The listing 
of such check-ups, without purpose in this study, might go 
on indefinitely. It is appaJJjng, hawev.er, when we consider 
the little or complete lack of such stock-taking as is given 
by our schools, the nation aver, to their products -- the 
pupils -- once they have so smugly sent them forth into the 
after-school world, "preparedn to take their places in all 
aspects of its being • 
.Justification of Follow-up Studies. --Meyers]/ 
commenting upon this sad neglect of it.s. product by the schools, 
states, ttsurely youth deserve consideration on the part of the 
social institution which prepares them to .. function in an adult 
society, especially when it is realized that the first few 
lf George E. Meyers, Principles and Techniques of Vocational 
Guidance1 New York: McGraw-Hill Book Co., Inc., 1941, . PP• 313-jl4. 
-1-
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years of this functioning really contribute enormously to the 
very process of education which the schools have been foster-
~ ing in these same youth. Ultimately the schools must be 
expected to go to great pains and expense in order to perform 
a comprehensive follow-up service for their product. This 
service will no doubt concern itself with other aspects of 
life as well as with vocational adjustments.n 
Statement of the Problem. -- It is the purpose of this 
study to examine the 980 members of the 1945 and 1946 classes 
of Chelsea Senior High School, located in Chelsea, 
Massachusetts, to discover what adjustment their members have 
made to after-school life in its vocational, citizenship, and 
leisure-time aspects. 
'Intended Scope of the Study.-- In agreement with the 
opinion of Dunsmoor1/, those students who withdrew before the 
graduation of their classes were included in the study in 
order to get a more accurate picture of the adequacy of the 
school's curriculum offerings and guidance program. In the 
recommendations that will follow the results of the present 
survey, it will be my purpose to show the type of service 
needed most in Chelsea High School's guidance program and to 
demonstrate the need and kind of curriculum revision that 
ought to be considered by the school. 
17 Clarence Dunsmoor and Leonard Miller Principles and 
Methods of Guidance for Teachers, Scranion, Pennsylvania: 
International Textbook Company, 1949. 
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A selection of those traits and qualities that appear 
to contribute most directly to social competence was made. 
Data were included on personal background, the students' 
possession of socially useful skills and information, their 
interests and attitudes in other areas than purely bookish 
ones, and their educational and/or work status some years 
after withdrawal from school. 
Purpose of the Study. No attempt was made in this 
study to evaluate the quality of instruction given in various 
subject fields. The study likewise does not deal with the 
· problem of school organization. The chief purpose has been 
to evaluate what the school has done, by discovering what 
boys and girls who have left the ~chool are like today. Since 
the school avo11rs that one of its chief .functions is to help 
pupils to make certain out-of-school adjustments, it seems 
that one of the ways to measure the success of tho $chool is 
to find out to what degree its pupils are adjusted to out-of-
school experiences. Such a study should give important clues 
to tho needs of former pupils and might well point to weak-
nesses or shortcomings of the present school program. 
It seems_to me that. there .. is no other valid way of 
securing data pertinent to tho making of recommendations than 
such a study as is herewith made. Other follow-up surveys in 
this ·school, when they have been made, have been too receht 
and too narrow in scope .to warrant any justification for 
4 
general recommendations. It is my intention to make the 
results of the present larger study available to those 
1lt persons charged with the study of curriculum changes and to 
those who might use it as pertinent material for making 
practicable much discussion of occupational informa,tion, 
education planning, and social adjustment in guidance classes. 
For, as HoppockJ/ states, "only the follow-up study has these 
two advantages: (1) it has no geographical limits; it goes 
wherever the alumni go; and it maps the true geography of the 
employment market for this group; (2) it reveals the kinds 
of jobs that the alumni have been able to get in the open 
competition of tho employment market." 
Preparation and Distribution of the Questionnaire. 
For the purpose of ob~aining the data necessary for the 
following study, a questionnaire form was used. This form 
was based in great part on a form used so successfully by 
Zabriskieg/ in ~ smaller, but similar, study made by her in 
• 
another state. The tentative form was given a try-out on 
100 of the 1952 graduates of Chelsea High School, chosen at 
random from the school records. On the basis of criticisms 
of particular questions within the tentative form and 
1/ Robert Hoppock," Group Guidance, New York: McGraw-Hill Book 
~ Co., Inc., 1949, pg. 4o. 
2/ Marcia Zabriskie A Follow-uE of-Graduates and Non~ · 
Graduates of Bloomfield High Sc ool:£ Classes 1941-1945n, 
Boston university: Unpublished Mas er 1s Thesis, 1948 •. 
5 
suggested changes by this try-out group, the final form was 
drafted and printed. No pertinent question, the answer to 
11t which could be ascertained from the school's cumulative 
record of the pupils, was asked. The form, attached to a 
letterl/, was enclosed with a self-addressed, stamped 
envelope for the return of the completed form and mailed to 
the 980 individuals concerned. 
The most important materials de~ived from the ques-
. tionnaire and from the pupils • cumula t·ive record cards were 
coded and punched on Unisort Follow-up Cards~/, thus permitting 
study of the interrelationships of many of these variables. 
Tables and charts were prepared for receipt of 
pertinent data. 
~ 
Conclusions were drawn from analysis of such recorded 
and compared data and pertinent recommendations made. 
~·::: 
A Description of the City. -- Chelsea, Massachusetts, 
a city in Suffolk Count~, is situated three miles north of 
Boston and shares that city1 s.port facilities. It is served 
by two railroad systems. 
I 
Chelsea is chiefly an industrial city, but is also an 
important shopping center for the surrounding suburban 
communities. Its manufactures include shoes, lithography, 
~ 1/ See Appendix 1. 
2:,/ Unisort Follow-up Card, Form Y3, Boston.; Charles R. Hadley 
Company, "Pathfinders". 
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elastic webbing, foundry products, and chemicals;.and it is 
rated the largest junk and waste material center in the world, 
a dubious distinction, yet of possible occupational signifi-
cance. 
Chelsea's main business section, most of its public 
buildings, schools, and churches, and a large residential 
area are of relatively new construction since the great fire 
of April 12, 1908. At tha~ time four hundred and ninety-two 
acres in the heart of the city were ravaged, and seventeen 
thousand people were left homeless. The city was rebuilt 
within two years, however, and it has since had its largest 
commercial development. 
Chelsea has a city hall whoso design is based on that 
of Independence Hall in Philadelphia; a Carnegie public 
library; excellent public parks; and a stadium with a seating 
capacity of eighty-five hundred. The Massachusetts Soldiers' 
Home and Hospital is located there, as is also a United States 
Naval Hospital and a privately-operated general hospital. 
Founded in 1624, Chelsea was part of Boston until it 
was set off as a separate township_in 1739. It received its 
city charter in 1857. Its population in 1930 was 45,816;. in 
1940 it was 41,259; and in 1950 it was 38,596. 
Due to the erection in 1947-1948 of the Mystic River 
Bridge, connecting Chelsea and the north shore cities of 
Massachusetts and New England with Boston and the latter's new 
7 
expressway to cities and states to the south, hundreds of 
families were forced to vacate their residences. Some 
~ homes were moved to other parts of the city, but many were 
·completely demolished and their occupants were forced to seek 
residence outside the city •. For this reason many of the 
questionnaires were returned to me ·by the Pos~ Office, listing 
the addresses as unknown. I sought to trace them through the 
city hall facilities but met· wtth no success. To go further 
in any attempt to locate these persons would have involved 
time and expense that I, personally, could ill afford, 
particularly since no assurance of success in the undertaking 
could be promised. 
The School System. --Chelsea's eleven schools are 
divided as follows: There are four parochial elementary-
junior high schools; one parochial senior high school for 
girls; two public elementary s.chools; three public elementary-
junior high schools; one public senior high school. Because 
of crowded conditions in one of the public elementary schools, 
four classes of fifth and sixth g~ade pupils from this school 
are housed in the public senior high school building, until 
such time as a new school or schools, now being considered by 
the school .. board, are built. 
The public senior high school, from whence came the 
pupils concerned in this study, has a total present enroll-
ment of eight hundred and fifty. The teaching staff numbers 
8 
fifty-six .. 
The senior high school offers a choice of four 
- curricula -- the general, the commerical,: the college, and 
the technical. 
CHAPTER II 
DISTRIBUTION AND RETURN OF THE QUESTIONNAIRE 
It will be noted in Table 1 that a total of 617 
graduated in the two years, while a total o£ 363, or more than 
half the number who graduated, withdrew prior to graduation. 
Though this ratio is unusually high in comparison to that 
found in previous and future years, it must be remembered that 
the withdrawals took place in the years 1942 - 1945. During 
these years World War II was being waged, and.many attractive, 
well-paying positions were available in defense plants to 
those who would take them. Boys and girls, lured by financial 
and patriotic reasons, were easily drawn away from studies in 
which they weren•t too absorbed or interested. 
Table 1 
Number of Questionnaires Sent to Graduates 
and Withdrawals. Arranged by Year and Sex 
YEAR BOYS GIRLS . TOTAL 
194.? Graduates 151 173 324 
1946 Graduates 138 155' 293 
1945 Wi thdrawa1s 122 96 218 
1946 Withdrawals 70 "75 14.? 
Grand Total 980 
-9-
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Had time and personal :finances permitted, I would have 
been tempted to make a survey o:f the schools of surrounding 
cities and towns to ascertain the degree to which like condi-
tions affected their withdrawal rate. I am inclined to 
believe that the rate of pupil withdrawal would parallel that 
of Chelsea Senior High School. 
Table 2 
Responses to Questionnaires 
YEAR BOYS GIRLS 
1945 Graduates 95 121 
1946 Graduates 92 101 
1945 Wi thdrawa1s 6 2 
1946 Withdrawals 4 3 
TOTAL 
216 
193 
8 
7 
Table 2 shows the response to the questionnaires 
which were sent. 
A total of 216 questionnaires were returned by the 
graduates of the 1945 Class. This figure represents a 66 per 
cent return on the number of questionnaires sent to this 
group. 
A total of 193 questionnaires were returned by the 
graduates of the Class of 1946. This figure represents a 
65 per cent return on the number of questionnaires sent to 
this group. 
A total of 8 questionnaires were returned by the 
i, 
11 
.withdrawals of the class of 1945. This figure represents 3.6 
per cent or the total number of questionnaires sant to this 
group. 
A total of 7 questionnaires were returned by the 
withdrawals or the 1946 (Class. This figure represents 1;..8 
per cent of the number or questionnaires sent to this group. 
Two major reasons are responsible for the imperfect 
return realized from the graduates and the insignificant 
return realized from the withdrawals. 
Foremost is the fact that a total of 216 questionnaires 
were roturned by the Post Office with the notations nAddress 
Unknown.n and nNot Found n.. A :state-built bridge connecting 
Chelsea with Boston necessitated the razing and romoval of 
hundreds of homes in the City of Chelsea in 1946-1948. Many 
of the questionnaires were, therefore, sent to non-existent 
addresses. Inquiry of a follow-up nature revealed that the 
Post Office Department retains changes of addresses for a 
period of but three years. Any attempt to trace such persons 
• 
thus displaced through gity-hall records would be an almost 
interminable task that was not attempted. 
Added to the above-mentioned fact is the additional 
fact of an increasing exodus of citizens from the City of 
Chelsea in recent years. Testimony to the truth that 
thousands of residents have vacated the city is attested to 
by the fact that the population,of Chelsoa has declined 
• 
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approximately 5000 during tho period 1940-1940. 
A third observation, that most or those who leave 
school before completion or their course or study are those 
who have no interest in the school or its activities, or are, 
perhaps, those in whom the school has little or no interest, 
might possibly account ror the almost complete lack or response 
rrom the withdrawing pupils. Pupils who have withdrawn rrom 
an uninteresting or unhappy school experience are not apt to 
be cooperative in later years in an endeavor or that school to 
enlist their assistance. Despite this personal conviction, 
however, a more substantial and indicative response was 
expected rrom this group by the writer. 
Since a great amount or money had already been 
expended in preparing and mailing the questionnaires with 
stamped return envelopes, the assistance or 100 pupils in some 
or the social studies classes at Chelsea High School was en-
listed. Each pupil was given the names and addresses or 5 or 
those persons who had received their questionnaire but who had 
not returned it. This follow-up added but 54 questionnaires 
to the number already received and are included in the returns 
tabulated in the preceding table. 
Therefore, the intended scope or this study was, of 
necessity, reduced to include only those respondents who gradu-
ated rrom high school. The insignificant response or the with-
drawal pupils could afford no basis for valid conclusions and 
will. therefore_ be disre~arded in the remainder of the study. 
CHAPTER III 
RESIDENTIAL LOCATION AND MARITAL STATUS OF RESPONDENTS 
That most of the respondent graduates have maintained 
residence in Chelsea .is evidenced by the table below. 0£ the 
respondents of the class of 194,, 78 per cent still reside in 
the city. Coincidentally, 78 per cent of the respondent 
graduates of the class of 1946 likewise reside in Chelsea. 
Of the remainder of the 194' respondents, 19 per cent main-. 
tain residence in or near Boston, as do 20 per cent of the 
1946 respondents. A mere 3 per cent of the 194' class and 2 
per cent of the 1946 class reside outside Massachusetts. 
Table 3 
Present Residential Locations of Respondents 
BOSTON METROPOLITAN OTHER 
YEAR CHELSEA PROPER BOSTON- STATES TOTAL 
1945' 170 9 34 3 216 
1946 1,2 13 26 2 193 
This is conclusive evidence to the fact that the vast 
majority of graduates of Chelsea High School do remain in or 
near the City of Chelsea, thus maintaining the same needs, 
educationally and occupationally as the economy of Chelsea 
and its environs demands. Of the five.former pupils who 
-13-
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maintain residence in other states, three are girls who married 
and moved to the home states of their husbands. The two 
remaining, boys_, are employed by firms which have offices in 
almost all large cities of the United States, and move from 
state to state as the exigenciesof the.businesses demand. 
Table 4 
Marital Status of Respondents 
MARRIED SINGLE DIVORCED SEPARATED 
1945 Boys 34 61 0 0 
1945 Girls 67 54 1 0 
1946 Boys 29 63 0 0 
1946 Girls ?7 lf4 0 0 
Totals 187 222 1 0 
Table 4 shows the marital status of the respondents 
to the questionnaire. 
Of the 95 boys of the graduating Class of 1945 
responding, 35.7 per cent are married, 64.3 per cent are 
single, none is either divorced or separated. 
Of the 121 girls of the graduating Class of 1945 
responding, 54.5 per cent are married, 44.6.per eent are 
single, .5 per cent is divorced, and none is separated. 
Of the 92 boys of the graduating Class of 1946 
responding, 31.5 per cent are married, 68.4 per cent are 
15 
single, none is either divorced or separated. 
Of the 101 girls of the graduating Class of 1946 
• responding, 56.4 per cent are married, 4 3. 5 per cent are 
single, none is either divorced or separated. 
Of the total 187 boys responding, 33 per cent are 
married, 67 per cent are single, none is either divorced or 
separated. 
Of the total 222 girls responding, 55.4 per cent are 
·married, 44~1 per cent are single, .5 per cent is divorced, 
and none is separated. 
-This would substantiate the commonly observed fact 
that girls marry at an earlier age than do boys. This might 
be accounted for by the fact that boys go to college in 
greater numbers and consequently spend more time in preparation 
for professional life before assuming the responsibilities of 
marriage. Also, the boys• services with the Armed Forces 
would tend to make them shun the added responsibility of 
marriage until such service is concluded. 
The fact that all who are married-are happy and 
content in their state of life (cf. Opinion 7) would seem to 
indicate, with the one exception noted, that all have 
successfully made the personal adjustment necessary for the 
fulfillment of the marriage state._ The degree to which the 
school, with the home, church, and other influences, has been 
responsible for this happy conclusion is impossible to state. 
16 
It is interesting to note that a greater percentage 
of the girls of the 1946 class than of the girls of the 1945 
~ class are married. The boys of the earlier class lead in the 
percentage of those married. 
Roughly, it may be concluded that within a period of 
seven years from the time of high school graduation approxi-
mately half of the graduating class, 45 per cent, are married. 
Only one of the respondents, a girl, has a school-age 
child. She reports that she belongs to the Parent-Teacher 
Association of her child's school and that she attends the 
meetings of this association regularly. 
r 
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CHAPTER IV 
SOCIAL, RECREATIONAL, AND CIVIC EXPERIENCES OF RESPONDENTS 
It will be noted in the table below that girls out-
number boys in attendance at meetings of clubs and organiza-
tions. Approximately 75 per cent of the boys of the class of 
1945 attend such meetings, while approximately 85 per cent of 
the girls ·of the same class do likewise. While 93 per cent 
of the girls of the class of 1946 attend such meetings, only 
66 per cent of the boys of the same class do. 
Table 5 
Number Who Attend Meetings of Clubs and Organizations 
YEAR BOYS GIRIS TOTAL 
1945 72 103 175 
. ' 
1946 61 94 155 
These figures would seem to indicate that either 
girls are of a more gregarious nature, or that they take more 
interest in being part of organized groups, reveling in the 
social contacts made in such group activities. However, it 
may be that girls have more time available for such meetings, 
~ or that the nature of clubs available attract them in greater 
numbers. 
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Table 6 
Average Number of Nights per Week Respondents Attend 
Meetings of Clubs or Organizations 
YEAR BOYS GIRLS TOTAL 
1945 2 3 2.5 
1946 1 3 2.0 
Again, as Table 6 shows, girls who belong to clubs or 
other organizations (e:f. Table 5) spend, on the average, three 
nights a week at the meetings of these clubs and/or organiza-
tions. This figure surpasses by one night a week the number 
of nights spent by the boys of the 1945' ·iQlass in like pursuits, 
'and is thrice the amount of time given over to organized social 
meetings by the boys of the class of 1946. 
Perhaps, however, the boys are wary of such groups 
after having been subjected for long months to the extreme 
organizational set-up of which they were part in the Armed 
Forces (cf. Tables 9 and 10). 
Table ? 
Offices Held in Clubs and organizations 
YEAR BOYS GmLS 
1945 
1946 
6 
14 
18 
2? 
19 
Just as girls outnumber boys in membership and 
attendance at clubs and organizations, so too, do they out-
~ number.them as officials of such organizations. 
• \_) 
In the class of 1945, 8 per cent of the boys and 17 
per cent of the girls, who profess membership in such organiza 
tions, are officers in them. The'l946 class are more nearly 
equal since· 22 per cent of the boys and 28 per ·cent of the 
girls are officers in the organiz~tions to which they belong. 
It would seem,._therefore, that the members of neither 
class, who belong to clubs and organizations, are remarkable 
for their qualities of leadership or popularity among persons 
of their own choosing. 
A wonderful diversity of hobbies was uncovered in 
responses made to the question, nFor which hobbies do you own 
__ equipment?". The members of the 1946 class surpassed those 
of the 1945 class in the number responding to this question. 
In the 1946 class 74 of the girls, representing 73 per cent of 
the total female respondents, and 61 of the boys, or 66 per 
cent of the total male respondents of the 1946 class, actively 
participate in hobbies. In the 1945 class 53 of the boys, 
representing 55 per cent of the total male respondents, and 
77 of the 121 girls, representing 63 per cent of the total 
female respondents of this class, also participate actively in 
hobbies. These respondents are a cross-section of the total 
group. 
J. 
20 
21 
Thus, it would seem that the majority of the respond-
ents have come to know the tremendous feeling of achievement 
and well-being that comes from a hobby that they enjoy. 
Numerous studies attest to the value of outside concerns to 
good growth and adjustment of young people. The real social 
value of having interests is apparent and is well expressed 
in the adage, "The interested person is the interesting one.n 
The young man or young woman who finds it easy to adjust to 
other people is likely to be the one who has healthy outside 
concerns of his own and who is wide-awake and alert to those 
of' others. Intertwined with this social value of hobbies is 
another: The young man or woman with a strong interest out-
side himself is more likely to be emotionally stable. 
Table 9 
Service in the Armed Forces 
YEAR BOYS GIRLS TOTAL 
.. 
19lr5' 88 9. 97 
1946 83 0 83 
As was to be expected, Table 9 shows that many more 
boys than girls in both ~lasses have served in the Armed 
Forces. Of the 95 responding boys of the ·-class of 1945, 
92 per cent have served their country in the various branches 
of the Armed Forces. 7 per cent of the respondent girls of 
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this same class gave personal services in the women's divi-
sions of the service forces. From the class of 19lf.6 no girls 
who responded served in the Armed Forces, but 90 per cent of 
the b9ys who responded did. 
These figures attest to the good mental and physical 
health of the vast majority of the respondents, as do they 
also serve to give evidence of the good citizenship of the 
male contingent of both classes, insofar as these attributes 
were demanded by the Armed Forces examiners and can so attest 
and give evidence. 
Table 10 
Average Length of Service in Months 
of Those Serving in Armed Forees 
YEAR BOYS 
1945' 31 
1946 28 
GIRIB 
26 
0 
Table 10 shows that the average number of months 
served by the respondent members of the classes of 1945 and 
1946 is ~rell over the required twenty-four months for draftees 
and not far below the thirty-six months required of enlistees. 
Certainly this group of r-espondents did their share 
in fulfilling the expectations of' their country which 
enlisted their services as citizens and men 1 
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Table 11 
Registered Voters 
YEAR BOYS GIRIB TOTAL. 
1945 95 
194:6 92 
121 216 
101 193 
The added privilege and duty of citizenship -- to 
register as a voter -- is acknowledged 100 per cent by the 
respondents of both classes. This is indicative of the fact 
that these young men and women have learned that a citizen 
has duties to fulfill in peacetime as well as in time of 
peril. Both lessons, it is evident, have been thoroughly 
learned by these two groups. 
Table 12 
Number Who Voted in November Elections 
and in Local Elections 
YEAR BOYS GIRLS 
1945 95 121 
1946 92 101 
TOTAL 
216 
193 
For the presidential .election in November both groups_ 
turned out 100 per cent. Certainly it would seem that what-
ever deficiencies these two groups may evidence .in other 
areas to be observed, they do have a unifo~ interest and 
concern in good government on the national and local levels. 
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Firm understanding of the lessons taught in the social studies 
classes seems to be indicated to the highest degree. 
Yet, it must be noted that the writer has some 
misgivings of the reliability of such perfection. It must be 
assumed that either the above report is true or that some 
respondents are reluctant to confess their civic irresponsi-
bility. 
-- --_______ ___!L_~----
CHAPTER V 
OCCUPATIONAL EXPERIENCES OF RESPONDENTS 
A satisfying picture of the present employment status 
of tho 409 individuals of this study is presented in the table 
below. The group reported 100 per cent employment. 
Table 13 
Number Now Employed 
YEAR BOYS GIRLS TOTAL 
1~5 95 
1946 92 
121 
101 
216 
193 
Certainly this is conslusive evidence of one or both 
of two alternates: (1) this group is exceptionally well-
adjusted to the occupational world, or (2) they are the 
fortunate recipients of the blessings of a country experienc-
ing "good timesn, economically speaking. 
Whate~er conclusion is forthcoming, assuredly this 
group is not part of the unemployment report issued by every 
city and town of the nation. 
It is to be noted that in this table and in all future 
~ ones, unless otherwise specified, housewives are considered as 
fully employed. 
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Table 14 
Geographical Distribution o:f Those Employed 
BOSTON METROPOLITAN OTHER 
YEAR CHELSEA PROPER BOSTON STATES TOTAL 
1945 68 127 18 3 216 
1946 86 94 11 2 193 
Evidence that the vast majority o:f the respondents of 
both blasses have employment in and near Boston is shown by 
the above table. 
Though 322 of the total respondents reside in Chelsea, 
(c:f. Table 3), only 15'4 are employed there. The .majority o:f 
the 322 -- 221 -- are employed in the Boston-Proper area which 
comprises cities and towns within an approximate radius o:f 
:five miles o:f downtown Boston. But 29 are employed beyond 
that radius, yet within an approximate radius o:f twelve miles 
of downtown Boston in what is. referred to as Metropolitan 
Boston. Five, who also reside in other states, are employed 
in those states. 
Table 15 
Kinds o:f Employment Pursued by Respondent Boys 
in Order o:f Incidence· 
OCCUPATION 
Automobile Mechanic 
Machinist 
1945 1946 TOTAL 
19 16 35 
14 10 24 
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Table 15-...Continued 
OCCuPATION 1945 1946 TOTAL 
Clerk 5 7 12 
Lawyer 6 5 11 
Salesman 5 6 11 
Truck Drivor 6 4 10 
Accountant 6 4 10 
Airplane Mechanic 7 2 9 
Civil Engineer 5 2 7 
Teacher 3 4 7 
Electrical Appliances Repairman 2 4 6 
Linoty-pist 2 3 5 
Meteorologist 2 1 3 
Merchant 0 3 3 
Electrical Engineer 1 2 3 
Gas Station Attendant 0 3 3 
Architect 1 1 2 
Musician 2 0 2 
Taxi Driver 0 2 2 
Trucker 0 2 2 
Radio Announcer 1 0 1 
Printer 0 1 1 
Buffer 0 1 1 
Painter 0 1 1 
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Table 15'--Continued 
OCCUPATION 
Insurance Agent 
Fireman 
Cabinet Maker 
Air Conditioning 
Ministry 
Sales Representative 
Photography Engineer 
Medical Laboratory Assistant 
Carpenter 
Meter Reader 
Undertakarts Assistant 
Barber 
Commercial Artist 
Tool and Die Maker 
Newspaper Reporter 
Bartender 
Total 
1945 1946 TOTAL 
0 
0 
0 
0 
0 
1 
1 
1 
0 
1 
1 
0 
1 
0 
1 
1 
95' 
l 
1 
1 
1 
l 
0 
0 
0 
l 
0 
0 
1 
0 
1 
0 
0 
92. 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
'1 
1 
1 
187'. 
Table 15 shows that of the total 187 responses of the 
4 boys of both classes, 35, representing 18 per cent of the 
total, are engaged in the occupation of. auto. mechanic. Fo1l'ow .. 
ing,with 12 per cent o:f the total, are24individuals who are 
employed as machinists. Clerical positions account for the 
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employment of 12 individuals, which is 6 per cent of the total 
responses. Other occupations, in descending degree of inci-
dence, account for the employment of the other 6~ per cent of 
these male respondents. 
It would seem advisable, on the strength of this 
criterion, to strengthen and enlarge the auto mechanic course 
at the schoo2 and inquire further into the advisability of 
adding a machinist course. 
Table 16 
Kinds of Employment Pursued by Respondent Girls 
in Order of Incidence 
OCcuPATION 1945 1946 . ""', TOTAL 
*Housewif'c 55 49 104 
General Secretary 15 18 33 
Stenographer 16 15 31 
Telephone Operator 8 3 21 
Salesgirl 6 2 8 
Registered Nurse 2 3 5 
Teacher 3 2 5 
Waitress 4 1 5 
Beautician 2 0 2 
Bookkeeper 0 2 2 
Off'ice-Machine Operator 2 0 2 
Laboratory Technician 1 1 2 
~' 
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Table 16--Continued 
OCCuPATION 19lt5' 1946. TOTAL 
Dental Assistant 1 1 2 
Finisher (Textile) 1 1 2 
Dental Hygienist 0 1 1 
Social Worker· 1 0 1 
Gift Shop Operator 1 0 1 
Medical Record.Librarian 0 1 1 
' 
Personnel Worker 0 1 1 
Professional Singer 1 0 1 
Florist 1 0 1 
Dancing Instructor 1 0 1 
Total 121 101 222 
*Married girls, working part-time outside 
the home, (numbering 11), are placed 
under the occupation 11housewifen. Those 
married girls working full-time outside 
the home are listed under the occupation 
in which they are engaged. In this 
latter category are 12 of the 67 married 
girls of the 1945' Class and 8 of the 5'? 
married girls of the 1946 Class. 
As is perfectly normal, the occupation of housewife 
is pursued full.-time by 46 per cent of the 222 girl respondents 
Second place is held by the occupation of general secretary, 
• in which 10 per cent of the total female~ :respondents are 
engaged. Employed as stenographers are.lO per cent of these 
respondents. 
II II 
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It would be well on the basis o£ these rigures £or 
the school to reevaluate their subject o££erings in home 
economics and business. 
YEAR 
1945 
1946 
Table 17 
Median Time Which Elapsed Between Leaving 
High School and First Full-time Job 
COMMERCIAL 
COLLEGE COURSE GENERAL COURSE COURSE 
BOYS GmLS BOYS GmLS GIRIS 
82 days 90 days 30 days 3 days 1 day 
94 days 97 days 26 days 5 days 3 days 
This question, it was ro1md on the return o£ the 
questionnaires, was ill-phrased. Most o£ those who served 
-
in 
the Armed Forces or attended institutions o£ higher learning 
did not consider this a "rull-timeu job as was surmised would 
be done. It, there£ore, required much interpolation to 
arrive at the correct answers. Perhaps the question would 
be better phrased, "How much time elapsed between the time 
you £inally le£t high school, college, or the Armed Forces and 
the time you obtained the £irst £ull-time paid job or your own 
choice?" 
Because or the wide diversity or responses o£ the boys 
41t and girls, which seemed dependent on the courses they pursued 
in high, school, it was £elt necessary to break down the above 
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table into the five categories indicated. 
Girls who took the commercial course in high school 
~ were most fortunate in securing immediate ~Ull-time employment. 
l • 
-..___./ 
An average of 2 days elapsed between the time they left high 
school and the time they secured their first full-time 
position. 
Girls who took the general course in high school 
followed closely behind the commercial course girls. They 
av~raged a lapse of time of but 4 days between leaving high 
school and the securing of full-time employment. 
Boys who pursued the general course while in high 
school averaged 28 days between leaving high school and 
securing their first full-time jobs. In the case of' these 
individuals, service in the Armed Forces was considered, for 
.this study, to be full-time employment. Perhaps, in these 
cases, the time would have been reduced considerably had the 
boys concerned not felt it a waste of time to take available 
employment :Vhen they were aware of the fact that they were 
so soon to be inducted into the Armed Forces. 
Girls who took the college course in high school 
averaged 88 days between the time they left high school 
and the time they secured their first full-time positions. 
Since most of these girls attended college and subsequently 
became teachers, the real time of securing employment after 
completion of school was but the vacation periods between 
------------ --------c--·------ ------ -----------------
~~ :. ,,Jf"· 
£.~--
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completion of high school and entrance into college and 
completion of college and the opening of schools the following 
~ September. 
Boys who took the college course in high school 
averaged 55 months between the time they left high school and 
the time they secured their first full-time jobs. In this 
case, too, entry into the Armed Forces was considered a full-
time job. Discounting, therefore, the 4 years spent in 
college by the majority 6f those boys, the real lapse of time 
averages 1.5 months. 
Because of the incidence of compulsion-service in the 
Armed Forces which affected so many of the boys in this study, 
a conclusive picture of their ability to seek and obtain 
employment of their choice (which would have to be done in 
normal times) is impossible. However, taking the equality 
of the sexes in regard to obtaining full-time employment as 
a valid premise, it would seem that very few days would 
normally elapse between the conclusion of their schooling and 
the acquisition of employment on a full-time basis. 
At the time this questionnaire was sent out in 
January, 1953, the class of 1945 had been out of high school 
91 months and the class of 1946 had been out 79 months. 
The following table shows that these respondents have 
been blessed abundantly with full-time employment. 
Table 18 
Median Number o~ Months o~ Full-time Employment 
Since Leaving High School 
YEAR 
19lt5 
1946 
BOYS 
Median Number of 
Months of Full 
Employment 
85 
72 
GIRLS 
Median Number of 
Months of Full 
Employment 
80 
72 
Note: Again, this question was ill-
phrased since many who attended college 
or other institutions o~ higher learning 
on a full-time basis. or who served with 
the Ar.med Forces didn1 t consider them-
. selves ~ull-time employed. Much lengthy 
interpolation was necessary to arrive at 
the correct answers, since such school-
ing or service is generally considered 
for this and the following three tables 
to be nemploy.ment". 
Of course, as is true of all boys of this age group, 
compulsory service in the Armed Forces provided full-time 
employment to many who perhaps would have been unemployed for 
many weeks. Yet, the present employment status of the group 
(c:r. Table 13) indicates that this group would have been able 
to obtain employment under more normal circumstances as they 
did on their discharge from service in the military. 
The necessity of doing part-time, substitute, or job-
training work in some of the occupations pursued by these 
individuals may, in part, account for this less than perfect 
full-time employment record. 
The lapse of time between leaving one job to take 
another would also account, in part, for the little less than 
perfect record of employment for this group. 
Tending, on tho other hand, to increase the percentage 
rating of the girls' employment is tho fact that many girls 
in the commercial course were, and are, permitted to leave 
school a month before graduation to take an offered full-time 
position. No effort was made in this study to separate this 
group from the larger group which left school on the day of 
graduation. Thus, though the first group had the opportunity 
of one more month,_of full-time .employment, all were considered 
on the basis of equal opportunity. 
Table 19 
Median Number of Months of Part-time Employment 
Since Leaving High School 
BO'YS 
Median Number of 
Months of Part-
time Employment 
, 
, 
GIRIS 
Median Number of 
Months of Part-
time Employment 
The above table shows that the median number of months 
of part-time employment had by both groups since leaving high 
school is 5.3 months. This figure represents 6.2 per cent 
of the average total possible months of full employment of 
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the total group. 
Table 20 
Average Number of Months Totally Unemployed 
Since Leaving High School 
YEAR BOYS 
Average Number of 
Months of Total 
Unemployment 
1 
GIRLS 
Average Number of 
Months of Total 
Unemployment 
2 
3 
Table 20 shows that both classes have been singularly 
fortunate in avoiding total unemployment. 
It is surprising to note that the girls' averages are 
slightly higher than the boys•. It is quite possible that 
expanded war industries, with jobs available for more males 
than for females, have caused this reversal of employment 
trends noted in studies made during more normal years. 
Table 21 
Reasons in Order of Incidence for Leaving Any Job Held 
1<:;41) 1Q46 
REASONS BOYS GmLS BOYS GIRLS TOTAL 
Offered Better Job 38 23 27 20 108 
Marriage 0 4o 0 33 73 
Didn't Pay Enough 18 12 17 10 rJ7 
Conditions Not Good 
' 
9 6 6 26 
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Table 21--Continued 
REASONS 
Entered the Armed Forces 
Pregnancy 
Entered Business for Self 
Disliked Type of Work 
Moved 
Hours Too Long 
Needed at Rome 
BOYS GIRLS BOYS GIRLS TOTAL 
12 9 
0 14 
2 1 
- ... 
2 0 
0 1 
0 0 
0 2 
8 
0 
1 
0 
1 
2 
0 
0 
4 
0 
1 
1 
l 
1 
29 
18 
4 
3 
3 
3 
3 
Though this question was answereq by only 63 per cent 
of the two classes, (indicating perhaps that 37 per cent of 
the respondents have kept their original jobs), more than one 
reason was checked by each of the respondents. Renee, the 
apparent discrepancy between the number of reasons checked and 
the total number of respondents included in this study. 
The reason given by most of those answering this ques-
tion for leaving any job they have held is, tti was offered a 
better job. n No doubt, were we not in an unpeaceful '\'Torld 
situation, many of these individuals would have remained on 
their pre~ious jobs. But, with defense industries offering 
large salaries to available tvorkers, job changing was, no 
doubt, .facilitated for this group. 
More girls cited "marriagen as the reason for leaving 
any job they held than any other reason. 
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"Pregnancy11 caused eighteen girls to leave their jobs, 
indicating that many girls continue to work after marriage, 
but tend to remain at home after motherhood (cf. Table 16). 
"Dislike for the type of workn affected but two boys 
and one girl, indicating, possibly, that the majority of the 
respondents are occupationally well-adjusted. 
Table 22 
Manner of Securing First Full-time Job 
1945' 19lt6 
WAY CHECKED BOYS G~S BOYS GIRLS TOTAL 
Personal Application 
Answered Newspaper "Adn 
Relative 
Friend 
Employment Agency 
High School Placement 
Advertised for It 
College Placement 
82 
5 
4 
2 
1 
0 
0 
1 
106 
11 
1 
1 
0 
2 
0 
0 
78 
7 
2 
3 
1 
0 
1 
0 
91 
8 
1 
1 
0 
0 
0 
0 
35'7 
31 
8 
7 
2 
2 
1 
l. 
Table 22 sho'ftrs that a total of 35'7, representing 87 
per cent o:f the total respondents, secured their :first full-
time jobs by personal application 
An almost insignificant 7 per cent of the group 
secured their first full-time jobs by ans11rering newspaper adve:r. 
tisements • 
. -...... 
Nepotism is little in evidence with this group of 
individuals since only 8 of the 11 in the group, representing 
1.9 per cent of the total, give credit to relatives in the 
securing of their first fUll-time jobs, while friends account 
for the securing of but 7, 1.7 per cent, of the group's first 
full-time jobs. 
However, those respondents who cited personal applica-
tion as the means used in obtaining their first full-time jobs 
made no mention of the fact, observed in other studies of a 
similar nature, that "leads" to jobs requiring personal 
application were received from relatives, friends, and other 
sources. 
Employment agencies, surprisingly, were instrumental 
in obtaining first full-time jobs for only two individuals, 
.4 per cent, of the group, equalled in this respect by the 
high school placement bureau. 
Only one boy secured his first full-time job by 
advertising for it, and eollege placement secured one boy his 
first full-time job. 
Table 23 
Where Respondents Received Training for Present Job 
WHERE 
In High School 
In College 
BOYS GIRIS 
37 
27 
22 
31 
1<;46 
BOYS GIRlS 
39 
29 
24 
15' 
TOTAL 
122 
102 
Tabie 23--Continued 
~c;lt') lg46 
WHERE BOYS GIRIB BOYS GIRIS TOTAL 
On Job 1? 9 19 13 58 
Trade School 14- 2 5 0 21 
At Home 0 55 0 4-9 104-
Nursing Schools 0 2 0 0 2 
Totals 95 121 92 101 4o9 
Table 23 sho~TS that a total o:f 104- o:f the respondents, 
{all girls who are now fUll-time housewives), representing 
4-6 per cent o:f the total number o:f :female respondents, indicate 
that they received tho necessary training :for their job o:f 
housewife at home. Certainly the school is negligent in this 
respect since no married girl gives tho school credit :for 
preparing her :for a domestic arts career. 
A total of 102 of the. respondents, 24- per cent, indi-
cate that they received the requisite training for their 
present jobs_ in college. This percentage would have been 
higher but :for the fact that 60 gir1s who had earned college 
degrees are presently employed as full-time housewives! 
Actually, since the vast majority o:f the graduates do 
not go on to institutions o:f higher learning, the high school 
or on-the-job training programs provide most students with the 
training required for out-of-school jobs. 
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The school should make a greater effort to help all 
girls prepare for a home career, since too often the failure 
of many marriages can be traced to the inability of the girls 
to assume the responsibilities of household tasks that they 
have little or no knowledge of. That this particular group 
of girls has, happily, avoided such failur~despite the lack 
of such school training reported by the group, should not 
lead one into the false assumption that such training is un-
essential to succes in marriage. Certainly, as a beginning, 
the domestic science courses now offered at the high school 
ought to be available to all girl students reg~rdless of 
curriculum enrollment. 
Table 24 
Satisfied with Present Job 
1C4'J IC46 
BOYS GIRLS BOYS GIRlS TOTAL 
. 
Yes 92 115 84 98 389 
No 3 6 8 3 20 
Table 24 shows that, with few exceptions, the respon-
dents are occupationally adjusted, insofar as job satisfaction 
is indicative of occupational adjustment. Baerl/ considers 
satisfaction with one's job an important indication of one's 
appropriate choice of vocation. 
1/ Max F. Baer and Edward c. Roeber, Occupational Information, 
Chicago; Research Associates, Inc., 1951, pg. 585. 
4g 
Only 20 of the total number of respondents acknowledge 
dissatisfaction with their present jobs. 
The reasons cited for job dissatisfaction are the 
following: Doesn't pay enough; no chanc.e of advancement. 
Both reasons indicate that though dissatisfaction is evidenced, 
the 20 respondents attribute their state not to occupational 
maladjustment but to the fact that their ambition to achieve 
financial and occupational advancement is blocked through no 
fault of theirs. 
In any ease, it is a fact that 95 per cent of the 
respondents are, if job satisfaction be the criterion, 
occupationally well-adjusted •••••••• a heartening response. 
Table 25 
Number of Respondents Wishing Help in 
Solving Occupational Problems 
1<;4_5'_ lq46 
BOYS GIRLS BOYS GIRLS TOTAL 
Yes 5 0 7 1 13 
No 90 121 85 185 396 
It is evident :from the above t'able that though 20 
individual respondents are dissatisfied with their present 
jobs, (cf. Table 24)_, __ only 13 respondents indicate a desire 
to receive.help in solving their occupational problems. Of 
these ~3, only·7 are of the 20 individuals admitting dissatis-
faction with their present job. 
Thus 5 individuals, although satisfied with their 
present job, have occupational problems for the solving of 
which they would welcome assistance. This fact gives evidence 
that there is need of guidance and assistance even in instances 
where the need is not apparent. 
Table 26 
Number of Respondents Who Have Made A Definite 
Choice of Vocation 
194_5 
BOYS GIRIS 
Yes 94 121' 
No 1: 0, 
1<;46 
BOYS GIRI.B 
90 101 
2 0 
TOTAL 
4o6 
3 
Of the total 4o9 respondents, only 3 boys indicate 
that they have not made a definite choice of vocation. 
It is evident from this statement that though the 20 
respondents who are dissatisfied with their present jobs all 
gave as reasons for this dissatisfaction (a) doesn't pay 
enough, or (b) no chance of advancement, (cf. Table 24), lack 
of definite vocational choice (floundering) is the real 
reason behind the dissatisfaction of 3 of these individuals. 
Perhaps these unfortunate persons aren•t aware of the real 
reason for their dissatisfaction. It would appear so 1 Yet, 
it is encouraging that so many of these respondents, 99 per 
cent, have made a definite choice of vocation. 
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Table 27 
Source of Help in Planning for Definite 
Occupational Choice 
1<;4'5' 1q46 
SOURCE BOYS GIRIS· BOYS Gmrs TOTAL 
Parents 4o 33 36 29 138 
Relatives 14 16 18 14 62 
No One 15' 11 19 14 59 
High School Teachers 12 21 4 17 54 
Workers in Field 3 23 .16 11 53 
Employer 3 22 5 16 46 
Friends 8 ll 13 6 38 
High School Guidance 3 2 2 6 13 
College Teachers 2 0 3 2 7 
Total .100 139 116 115 470 
Note; More than one source was checked by some res-
pondents. Hence there is a discrepancy between these 
figures and the total number of questionnaires returned. 
Parents, relatives, and the respondents themselves 
were the chief sources of help to the 409 respondents in 
planning for their occupational choices. The parents of the 
respondents and the respondents themselves (cf. Table 33) 
were the two chief sources of advice for this group in making 
their choice of high school courses. 
Though on the basis of the results of this study, 
parents and students might rightly appear to be expert educa-
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tional and vocational counselors, it is a fact that, generally~ 
such is not the case. It would seem advisable that both 
~ parents and students be versed by recognized experts in the 
fields of educational and vocational information, if such 
sources are to be used to so great an extent by pupils. 
Table 28 
When Respondents Made a Definite Decision on 
Their Occupational Choices 
1945' 1946 
BOYS GIRLS BOYS GIRLS TOTAL 
Grades 10-12 
Since Leaving High School 
While on Job 
Grades 7-9 
Before Grade 7 
Still Undecided 
Total 
46 
24 
20 
2 
2 
1 
95 
75 
17 
24 
4 
1 
0 
121 
53 
18 
9 
8 
2 
2 
92 
39 
27 
25 
3 
7 
0 
101 
213 
86 
78 
17 
12 
3 
4o9 
Table 28 shows that of the 4o9 respondents, 51 per 
cent definitely decided on their life's vocation while in 
grades 10-12. Certainly this is conclusive proof of the fact 
that it is at this period of the educational life of boys and 
girls that they should receive information of an occupational 
nature in a thorough manner. Perhaps had such a program been 
followed we wouldntt have the "still undecidedtt response of 
some individuals (cf. Table 28). 
-- ------- ~' ----,.-- -------"'---- -
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Since so few decide on a definite occupational choice 
before grade 7, or during grades 7-9, it seems that such 
occupational information of a specific nature could safely be 
withheld during these periods. 
It was indicated by 18 per cent of the total that they 
decided on a definite occupation while on the job. Thus it 
seems that knowing a job (occupational information) certainly 
helps one to make up his mind in choosing an occupation. How 
much better if these individuals could have made that decision 
while still in.high schoo11 
A decision on a definite occupation was made after 
high school by 16 per cent of the total. Included in this 
group are some who went on to college or other schools of 
specialized training. Certainly this hit-or~iss method of 
choice of occupation is to be deplored. 
Table 29 
Source of Advice Regarding Occupational Problems 
Since Leaving High School 
1<;4'5 1946 
SOURCE BOYS GIRLS BOYS GIRIS TOTAL 
No One 42 36 53 45 176 
Workers in Field 28 46 20 37 131 
Employer 16 29 17 14 76 
A School Attended 
Since High School 11 6 4 4 25 
Table 29-...Continued 
194'5' 1<;46 
SOURCE BOYS GIRLS BOYS GIRI.S TOTAL 
Reading 0 13 8 1 2~ 
Public School Teachers 
and Officials 2 1 0 4 7 
Guidance Clinics 0 0 0 0 0 
Total 99 131 102 105' 473 
Note: Because of the obvious discrepancy in the above 
Table, it should be noted that certain respondents 
checked more than one source of advice concerning their 
occupational problems. 
It is disheartening to observe that of the 4o9 
respondents, 43 per cent sought the advice of no one concern-
ing their occupational problems. Assuming_ that some of these 
individuals have occupational problems, either they have no 
knowledge of other sources of expert advice or, knowing them, 
they choose to ignore them. 
Advice concerning occupational problems has been 
sought from workers in the field by 32 per cent of the 
respondents. Though this procedure has its merits, very often 
information garnered from such sources is too subjective to 
be totally valuable. 
Guidance ·.Clinics are totally ignored in this iniportant 
matter, a response which bears .out the answers··given to the 
previously asked question (cf. Table 25), "Do you wish you 
might have help in solving any occupational problems you 
have?" It would seem that the respondents are wary of and 
avoid any source of help that, to them, connotes a clinical 
nature. 
Table 30 
Average Weekly Salary 
YEAR BOYS GmiS 
1945 $67.oo $56.oo 
1946 $69.00 $57.00 
That boys average a larger weekly salary than do girls 
is evidenced in the figures of Table 30. 
It is interesting to note that the members of the 
succeeding year•s ,elass average a higher weekly salary than 
does the 1945 group. 
CHAPTER VI 
EDUCATIONAL EXPERIENCES OF THE RESPONDENXS 
The following table shows the courses taken in high 
school by the 409 respondents. These figures are representa-
tive and typical of the present enrollment in these courses 
at this school at the present date. 
Table 31 
Courses Taken in High School by Respondents 
lq)flj' 191 j:O 
COURSE BOYS GIRIB BOYS GIRLS TOTAL 
College Preparatory 16 20 15 18 69 
Technical 10 0 8 0 18 
Commercial 0 78 0 63 141 
General 69 23 69 20 181 
It is obvious from these figures that the commercial 
course in which 63 per cent of the total female respondents 
were enrolled is, as would be expected, the most popular with 
this segment of the student population at Chelsea High School. 
The general course in whi~h 72 per cent of the total male 
respondents were enrolled is, by far, the course taken by 
e most male students. Only 21 per.cent of the total respondents 
were enrolled in the college and technical courses •. 
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Conclusions and recommendations, based on these 
:figures, will be presented in later pages o:r this study •. 
Table 32 
Source o:r Advice for Respondents in Determining 
Choice of' High School Course 
ADVISER BOYS GIRLS BOYS GIRLS TOTAL 
No One 
Parents 
Friends in School 
Relatives 
Teacher 
Friends Out of School 
Future Employer 
Guidance Teacher 
Guidance Director 
Total 
61 
15 
10 
7 
2 
0 
0 
0 
0 
95 
47 
32 
8 
16 
12 
0 
1 
0 
121 
46 
18 
16 
6 
4 
1 
1 
0 
0 
92 
37 
23 
14 
11 
10 
6 
0 
0 
0 
101 
191 
88 
48 
4o 
28 
12 
1 
1 
0 
~: Since many respondents checked more than one 
source o:r advice, an apparent discrepancy is explained. 
That the vast majority of respondents either :felt the 
need o:r no one's advice in taking their high school course, 
or relied on the advice of their parents, is evident from the 
:figures appearing in Table 32. 
It is an appalling fact that teachers, guidance 
personnel, or other professionally qualified persons were 
ignored almost completely by the students in this most impor-
tant area of education. 
It was indicated by 46 per cent of the 409 respondents 
that the advice of no one was sought in reference to course 
enrollment. 
Of the total number of respondents 21 per cent sought 
. . 
such advice from their parents, while teachers were asked to 
advise by only 6 per cent of these 409 respondents. 
It is a distressing fact that the combined guidance 
personnel was sought out for advice in this important matter 
by only 1 of the respondents. 
That high school students seek advice on curriculum 
choice from classmates and schoolmates in relatively large 
numbers is evidenced by the fact that 11 per cent of the 
respondents depended in some degree on the advice of such 
persons in choosing their course of study. 
Friends and relatives out of school aided 12 per cent 
of the respondents in choosing their course, while future 
employers were asked advice in this matter by only 1 indivi-
dual. 
Though this study attests to the highest reliability 
and efficiency of usually unreliable procedures of advice-
seeking in educational matters by pupils, it is the belief of 
the writer that either these respondents were blessed with 
superior advisors or that they acknowledged help from sources 
!oeton University 
~cAool of Educatiop 
Library 
not· responsible :for such assistance. Yet, i:f such procedures 
o:f advice-seeking are to be enlisted in so widespread a manner 
as is indicated in this study, the school should strive in 
some manner to make such advisors as per:fect as possible. 
Table 33 
Day School or College Attended by Respondents 
a:fter High School 
COLLEGE OR SCHOOL BOYS GIRm · BOYS GIRLS TOTAL 
U. S. Armed Forces 
Technical Schools 53 
Boston University l~ 
·Massachusetts Trades-Shops 
Schools 1~ 
Burdett College 0 
Bryant-and Stratton 0 
Fay Secretarial School 0 
Northeastern University 11 
Winslow Secretarial School 0 
Franklin Technical Institute ~ 
Kathleen Dell School 0 
Boston College ~ 
Coyne Electrical and 
Technical School 3 
Massachusetts Institute of 
Technology ~ 
' 10 
0 
15 
18 
10 
0 
7 
0 
0 
0 
0 
0 
62 
16 
i? 
0 
0 
0 
' 0 
9 
0 
3 
4 
3 
0 
7 
0 
11 
' 7 
0 
9 
0 
9 
0 
0 
0 
120 
47 
31 
26 
23 
17 
16 
16 
13 
9 
7 
7 
7 
-Table 33--Continued 
1Q4? 1<;46 
COLLEGE OR SCHOOL BOYS GIRLS BOYS GIRLS TOTAL 
Chelsea Memorial Hospital 
2 0 2 4 School of Nursing 0 
Mansfield Beauty Academy 0 3 0 0 3 
Bentley School of 
Accounting and Finance 0 0 2 0 2 
Massachusetts General 
Hospital School of Nursing 0 1 0 0 l 
Tufts College 0 0 1 0 l 
University of Iowa 1 0 0 0 1 
University of Maine 0 0 1 0 1 
University of New Hampshire 1 0 0 0 1 
Grand Total 35'3 
Table 33 shows that of tho total 409 respondents, 35'3 
went on to institutions of higher learning after graduating 
from high school. This figure represents approximately 86 
per cent of the total number of respondents. Tho reported 
attendance of many of tho respondents, who served in the 
Armed Forces (cf. Table 9), at United States Armed Forces 
Technical Schools accounts for this unusually high·porcentago. 
The t'.able also indicates that 174 of these 35'3 
individuals attended non-degree-granting technical or trade 
schools including Armed Forces Schools of this type; 91 
attended non-degree-granting business schools; 65 attended 
degree-granting colleges and universities; 18 attended degree-
granting technical colleges; and 5 attended hospital nursing 
schools. 
It is especially interesting to note that all but 3 
or the total, excluding those who attended Armed Forces 
Schools, attended school in greater Boston. This fact is not 
unusual or surprising, since Boston offers higher education 
in almost every branch of learning. However, the reluctance 
or inability of the respondents to leave home surroundings may 
likely be a contributing factor in such a widespread •stay-at-
home• condition. 
Table 34 
Specialty of Respondents in School or College 
1q45 lq46 
SPECIALTY BOYS GIRLS BOYS GIRLS TOTAL 
Secretarial 0 50 0 41 91 
Education 28 10 24. 7 69 
Television 13 0 12 0 25 
Electricity 8 0 16 0 24 
*Radio Repair 13 0 ~ 0 22 
*Chemical Warfare 10 0 9 0 19 
*Radio Operating 7 0 8 0 15 
*Sonar 6 0 8 0 14 
Table 34--Continued 
SPECIALTY BOYS GIRLS BOYS GIRLS TOTAL 
*Transportation 
*Radar 
Engineering 
*Communications 
*Installation of 
Coiillll1lnications 
*Clerical Work 
Medical and Nursing 
Beautician 
Linotyping 
Finance 
8 
5 
7 
4 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
5 
3 
3 
0 
0 
·6 
8 
5 
6 
8 
0 
0 
0 
2 
1 
*Denotes Courses in Armed Forces Service Schools. 
0 
0 
0 
0 
0 
0 
2 
0 
0 
0 
14 
13 
12 
10 
8 
, 
5 
3 
2 
'1 
Table 34 shows that of the 353 respondents who 
attended institutions of learning, including Armed Forces 
Service Schools, after graduating from high school, approxi-
mately 25 per cent specialized in secretarial work, while 
approximately 19 per cant specialized in education. 
Thus, it would seem to be that tho plurality of 
students of Chelsea High School who continue their education 
beyond the secondary school are those who plan to enter the 
secretarial end of business administration or the teaching 
profession. 
353 
56 
Table 35 
Number of Respondents Graduating from 
Colleges or Specialized Schools 
YEAR BOYS GIRLS TOTAL 
1945 91 63 154 
1946 115' 42 15'7 
Total 206 105' 311 
It is heartening to note from Table 35 that 
respondents who attended institutions of higher 
of the 
learning 
after graduating from high school, 311, representing 88 per 
cent of the total, graduated from or completed the course of 
study of such institutions. Approximately 38 per cent of those 
completing such courses attended Armed Forces Schools. Thus 
the high number of students going on to institutions of higher 
learning and completing their courses is explained. 
Thus it would seem that, scholastically, those respon-
dents who went on to such institutions from Chelsea High School 
were well prepared to meet the diverse competition and mental 
challenges which are met at large colleges and other institu• 
tions of higher learning. 
Table 36, which follows, Shows that of the 311 res-
pondents earning degrees, diplomas, or certificates in 
institutions of h~ghor education, 44 continued with their 
studies toward graduate degrees in Education or Science. 
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Table 36 
Degrees Diplomas or Certificates Received by 
Respondents after High School Graduation 
1945 1946 
DEGREE DIPLOMA CERTIFICATE BOYS GmLS BOYS GIRLS TOTAL 
Master of Education 12 5 19 4 4o 
Master of Science 2 1 1 0 4 
Bachelor of Science 25 9 28 5 67 
Stenographic Diploma 0 20 0 23 43 
Executive Secretarial 
Diploma 0 23 0 12 35 
Television Repair 
Certificate 9 0 18 0 27 
*Radio Repair Certificate 11 0 9 0 20 
*Radar Repair Certificate 10 0 8 0 18 
*Sonar Opera tor 
6 Certificate 0 11 0 17 
*Communications Installation 
Certificate 4 0 11 0 15' 
*Radio Operator Diploma 7 0 8 0 15' 
*Chemical Warfare 
Certificate 5 0 9 0 14 
*Motor Vehicles Operation 
8 6 14 Certificate 0 0 
Bachelor of Arts 3 2 1 1 7 
Industrial Electronics 
Diploma 3 0 3 0 6 
' 
1q4., 1946 
DEGREE DIPLOMA CERTIFICATE BOYS GIRLS BOYS GIRLS TOTAL 
*Clerk-Typist Certificate 0 5 0 0 
Nursing Diploma 0 2 0 1 
Beautician Certificate 0 2 0 0 
Linotypist Certificate 0 0 2 0 
Bachelor of Business 
Administration 0 0 1 0 
Total 
*Marks those certificates or diplomas given to Service 
Personnel on completion of courses in the Armed Forces 
Schools. 
Table 37 
Median Number of Months Respondents Attended 
School Full-time since. Leaving High School 
YEAR BOYS GIRLS 
1945 58 months 24 months 
1946 55 months 21 months 
5 
3 
2 
2 
1 
355 
Table 37 indicates that tho respondent boys' attendance 
at school on a full-time basis since leaving high school far 
exceeds the time spent by tho respondent girls in a like 
pursuit. 
The boys spent approximately 66 per cent of the 
fullest time possible in such study, while the girls used but 
26 per cent of the time since their graduation from high 
school in similar study. 
The great difference noted is due, in great part, to 
the fact that although 171 of the respondent boys were 
employed on a full-time basis by the Armed Forces, 67 per cent 
of them attended Service Schools on a full-time basis as part 
of their training, while only 5 girls of the 9 who served in 
the Armed Forces indicated that they had received such school-
ing (cf. Table 34). 
Table 38 
Number of Respondents Who Attended Evening School 
lC4~ lc;46 
BOYS GIRLS BOYS GIRIS TOTAL 
Yes 8 2 4 4 18 
No 87 119 88 97 391 
That evening schools are preponderantly unpopular and 
disregarded by this group of respondents is obvious from 
Table 38. 
Of the 4o9 respondents, only 18 have attended such 
schools. Of the number attending 12 were boys and 6 were 
girls. Thus it is seen that only 4 per cent of the respon-
dents have taken advantage of such schooling. Added to the 
233 respondents who attended colleges and other day schools, 
we can conclude that 158, representing 38 per cent of the 
.,.,;.__·..:.·~ . 
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total number of respondents, ended their formal schooling on 
completion of their high school courses. 
Table 39 
Evening Schools Attended 
1<;45 1946 
SCHOOL BOYS GIRLS BOYS GIRLS TOTAL 
Chelsea Evening 
4 4 18 School 8 2 
Table 39 indicates that the entire number who attended 
evening school after graduating from high school did so in the 
one provided by their own city. This evening school has, in 
great part, a faculty composed of teachers in the various 
public day schools and offers any course for which an enroll-
ment of at least fifteen students can be obtained. The vast 
majority of the students attending this evening school are 
individuals who are preparing for citizenship in the United 
States. Few students are enrolled in purely academic or 
cultural courses. 
Table 4o 
Courses Taken in Evening School 
194~ lq46 
COURSES BOYS GIRLS BOYS GIRIB TOTAL 
Auto Mechanics 4 0 4 0 8 
Typing 2 2 0 4 8 
,.......:... __ (. 
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Table 4o--Continued 
l<lrrJ' 1Clt6 
COURSES BOYS GIRIS BOYS GIRIS TOTAL 
Printing 2 0 3 0 , 
Shorthand 0 0 0 4· 4 
Woodworking 3 0 o· 0 3 
Sewing 0 1 0 0 1 
It is disappointing to note the neglect o:f cultural 
studies by this group, since such studies were not pursued as 
a hobby by these 18 respondents. However, it must be remarked 
that there is no set curriculum at the Chelsea Evening School. 
An enrollment of at least 15 students is required to introduce 
and maintain any desired subject in the curriculum. 
Table 41 
High School Subjects o:f Most and Least Value and 
Subjects Respondents Wish They Had Taken 
Because of the varied replies of the respondents to 
this question, a:f:fected by the curriculum taken by the indi-
vidual respondent, it seemed advisable, :for the sake of 
clarity, to chart the replies according to the curriculum 
taken by the respondents. 
SUBJECT 
Algebra 
Problems o:f Democracy 
--, -~-..::. -- .. . .., . .__.~ 
COLLEGE COURSE 
MOST VALUE LEAST VALUE WISHED TAKEN 
75 
74 10 
0 
0 
Table 41--Continued 
SUEJECT 
United States History 
Geometry 
English 
French 
Chemistry 
Solid Geometry 
German 
Latin 
Spanish 
Physics 
Physical Education 
TYPing 
Music Appreciation 
COLLEGE COURSE 
MOST VALUE LEAST VALUE WISHED TAKEN 
53 
50 
48 
39 
32 
29 
22 
2:2 
21 
14 
6 
0 
0 
0 
15 
64 
13 
13 
0 
0 
25 
11 
22 
36 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
76 
36 
The above table shows that of the 113 respondents who 
took the college course, 48 now consider their English course 
to have been the most valuable of the subjects studied, while 
64 consider that same subject the least valuable. Almost 
every one of the 64 individuals added remarks to explain their 
response. Such comments as ttuseless to us in collagen; ntoo 
much literature and not enough basic grammar"; "little chance 
. for self-expression"; "ineffectual teaching"; nshould have 
l 
II 
63 
taught us to write reports and term papers 11 were most commonly 
eXpressed. 
It is interesting to note the little consideration, 
for or against, given to the fer eign languages. Perhaps the 
fact that so many of these respondents attended-schools of 
education in college, where skill in the languages is not 
demanded, may account for this attitude. 
• Algebra, which 75 individuals consider to be most 
important, and which only 5 indicated to be of least import-
ance, stands highest on the list of subjects considered most 
valuable; while problems of democracy, as a subject studied, 
runs a close second. 
Only two subjects were checked as subjects these 
respondents wish they had taken. These are typing and music 
appreciation. Of the 113 respondents, 76 wish now that they 
had taken typing, a subject not included or permitted to those 
enrolled in the college course. All of the 76 indicated the 
extreme value of knowing how to typo in preparing college 
reports and term papers. The 36 who wish now that they had 
taken music appreciation regretted that this subject is not 
permitted to those students enrolled in_ the college course. 
SUBJECT 
Algebra 
Business Law 
GENERAL CO'ORSE 
MOST VALUE LEAST VALUE WISHED TAKEN 
191 
273 
21 
45 
0 
0 
I 
64 
Table 41--Continued 
SUBJECT 
Economics 
English 
United States History 
Civics 
Printing 
Problems of Democracy 
Woodworking 
Auto Mechanics 
Typing 
GENERAL COURSE 
MOST VALUE LEAST VALUE WISHED TAKEN 
115 
87 
84 
81 
76 
71 
71 
65 
0 
20 
101 
76 
6 
15 
2 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
196 
The above table shows that of the 297 respondents who 
took the general course in high school and who answered this 
question, 191 consider algebra to have been their most valu-
able subject. Business law, with 173 respondents indicating 
it to be most valuable, follows. 
Only 97 of these respondents chose English as their 
most valuable subject, while 101 of the respondents indicated 
that subject to be the least valuable. Certainly something 
is amiss when so many of two groups of high school graduates 
indicate this important subject to be of least value. 
It is interesting that the manual arts subjects 
received so few indications ofttmost valuable" consideration •. 
I' 
65 
Typing, as was the case with the college course group, 
w~s indicated by 196 of this group as the subject they wish 
~ they had takeno In the case of this group, typing is permitted 
to those students who wish to take it if they have the approval 
of the director of the commercial department. In most cases, 
however, these pupils indicated that they didn't take the 
subject while they were in high school because "boys don't 
take typingn; "permission to take it couldn't be obtainedtt; 
and ••I didn't think, at the time, that I would be able to 
use it". 
COMMERCIAL COURSE 
SUBJECT MOST VALDE LEAST VALUE WISHED TAKEN 
Office Practice 194 0 0 
Stenography 194 0 0 
Calculating Machines 169 0 0 
Bookkeeping 151+ 11 0 
English 90 98 0 
Commercial Arithmetic 86 0 0 
Music Appreciation 52 0 36 
The above table shows that of the 202 respondents who 
took the commercial course in high school, the vast majority 
consider t~e subjects of office practice, stenography, 
calculating machines, and bookkeeping to be of the most value. 
Several, whose present work is entirely stenographic, feel 
-
l 
they wasted much valuable time in studying bookkeeping. 
Again, as in the cases of tho two previous tables, 
there are more individuals who consider English, as they 
studied it in high school, of least value than there are those 
who consider it of most value. They indicate, in great 
numbers, that nmore time and effort should have been put on 
basic English grammar than was placed on the study of 
Literaturen. Certainly this is a most serious state, particu-
larly in reference to individuals whose livelihood is earned 
in a field wherein good English is necessary. 
Music appreciation was chosen a most valuable subject 
by 52 of these respondents who took this eleative subject, 
while 36 wish they had taken the subject. These latter 
individuals report they ndidn't realize the value of the 
study while they wore studontsn. 
Table 42 
Suggestions for Subject Improvement 
COURSE 
English 
Auto Mechanics 
SUGGESTED IMPROVEMENT 
Less of Literature and book ~eports, 
and more basic English grammar. 
Teach us how to write torm·papers 
and express ourselves clearly and 
concisely, as we had to do in 
college. 
A more specia~ized concnntration in 
the study and application of 
principles. · 
r 
----
6? 
Table 42--Continued 
COURSE 
Geography and History 
Cooking 
Guidance 
All General Course 
Subjects 
Foreign Languages 
SUGGESTED IMPROVEMENT 
Make them more interesting and 
broader in sphere. 
Improve facilities. 
More practical help. Less group 
guidance and more individual guid-
ance_. More testing. Let us know 
the results of the tests and the 
implications thereof. 
Improve upon the low intellectual 
level at which these studies were 
taught. Make all studies in this 
~ourse more difficult so that the 
pupils will get something out of 
them. 
Let 1 s have less of rules and 
idiomatic vocabur'aries and.more 
practical conversational classes. 
It must be reported that'the response to this question 
was most disappointing to the writer. It is surmised that- a 
great number avoided .answering it because it required the 
formation and expression of one's own ideas. Whatever the 
reason for the lack of response, only 127 of tho total 4o9 
respondents made suggestions as requested. 263 others wrote 
"NONE" in the space provided for suggestions. 
Again, as was previously reported, English was pointed 
out by the majority of those who answered the question as the 
Course needing improvement. This improvement, it was 
II 
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suggested, would consist o~ providing less o~ tho study o~ 
literature and more of the study of basic English speaking 
and writing. 
Many o~ the boys Who responded to the question feel 
that tho course in auto mechanics is not specialized or con-
centrated enough as it is now presented. 
Geography and history are, to those suggesting im-
provement o~ these courses, too uninteresting and narrow in 
scope. 
Better ~aci·li ties would improve the course in cooking, 
according to those girls who responded to the question. 
In the field of guidance it was suggested by many of 
the respondents that there be less group guidance and more 
individual guidance. The respondents would also have more 
tests administered and would have the results and the impli-
cations o~ the results o~ such tests be made known to them. 
One individual reported that all subjects in the 
general course were taught at a low intellectual level 
"designed by us, the pupils, to be the easiest way to 
graduaten. He would make all studies in this course more 
difficult so that the pupils would get something out of them. 
Students of foreign languages would improve the 
courses by having more conversational classes in place of the 
usual rules and vocabularies that a;re to be memorized. That 
l 
~·" 
' . ' 
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such a procedure is possible has been.demonstrated in the 
writer 1 s eXperience. 
C~T~TII 
OPINIONS OFFERED BY RESPONDENTS 
Opinion 1 
The Needs of Youth of High-School Age 
As was noted in the remarks made hitherto (cf. Table 
42), the response to all questions requiring the use of 
opinions or comments was most disappointing. 
However, of the 105 respondents answering the ques-
tion, '~at do you consider to be one of the greatest needs 
of the youth of high-school age in Chelsea?", the opinions 
voiced indicate six categorical needs of youth as felt by 
this group: 
1. A youth center where youths can go to 
get off the streets and thereby stay 
out of trouble. 
2. A well-rounded education, with more 
opportunity of learning useful trades. 
3. The ability to expross themselves 
clearly and concisely. 
4. Preparation, mentally and academically, 
for service in the Armed Forces. 
5. Courses which train the mind to analyze. 
6. Extra-curricula activities for ALL to 
participate in. 
Certainly these felt needs, with the possible excep-
tion of the first named, could and SHOULD be met by the school. 
-70-
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Opinion 2 
The Need of A Guidance Center 
To the question, "Should there be, somewhere in 
Chelsea, a Guidance Center where youth who have left or com-
pleted high school could get competent help in educational, 
occupational, personal, and social problems?n, the response 
was unanimously in the affirmative. 
A partial fulfillment of this expressed desire of the 
respondents has been realized since this study was begun. The 
Chelsea Young Men's and Young Women's Hebrew Association 
recently completed the renovation of a former Temple to meet 
the social, recreational, and guidance needs of its members. 
A full-time guidance director is in attendance, and a full and 
varied program of social and athletic activities is offered to 
those members wishing to participate in the program. 
It is obvious that this group of respondents realize 
the importance and necessity of expert guidance and direction 
in their lives, though they,.themselves, have not, in any 
great degree, been the recipients of such services in the 
school or outside the school. 
Opinion 3 
The Use of Such Guidance Services to the Respondents 
To the question "If such service existed, could it 
now, or in the past, be of help to you?", only 9 of the 4o9 
respondents answered affirmatively. The answer given by 4oo 
-e 
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was ""Non. Yet, as w~s noted in previous pages of this study, 
these same individuals did seek help from others in education-
al and occupational matters. Perhaps it is that they are 
reluctant to bring their problems to an noutsidern, yet 
realize that often such noutsidett help is needed by one who 
wishes to solve his problems, as thoy indicated in their 
answers to Opinion 2. 
Certainly a publicity program, in which the need and 
use of guidance services to ALL individuals of every age could 
be instituted, would do much to overcome such false concep-
tions on the part of t~ese and like-thinking individuals. 
Opinion 4 
Tho Value of tho Guidance Department 
To the question "Of what value was the Guidance Depart. 
ment of Chelsea High School to you?", only 56 of the 4o9 
respondents gave answers of a positive, affirmative nature. 
These individuals expressed themselves in such terms as nmuch 
value"; "a great dealf'; "it helped me in my difficulties with 
my studies". The vast majority of the remainder of the 
respondents expressed their opinion in such phrases as ~Jwhat 
guidance department?"; "none, whatsoev~r"; and "I never used 
it". 
Perhaps, since a guidance program on an organized 
basis was begun in the school system only two or three years 
before these individuals graduated from high school, these 
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responden~s had little knowledge o~ its existence or its 
essence, and there~ore were reluctant to make use o~ its 
services on the limited basis on which such services were 
available in those days. 
Perhaps, too, the fault was entirely with the guidance 
personnel who, in the early years of the inception of the 
service, mistakenly assumed (as so many guidance personnel 
still assume) that guidance was entirely for the problem 
student, or the student failing in his studies. 
These faults of organization and administration that, 
no doubt, existed in those days have been corrected. The 
enlarged guidance department now has more appointments with 
students voluntarily seeking help than it can effectively 
handle. Thus the correction of one problem seems to have 
created another£ 
Opinion 5 
Increasing the Value of High School Guidance 
To the question ttHow could the Guidance Department of 
Chelsea High School have been of greater help to you while 
you were in school?n, the following comments represent the 
consensus of those respondents who answered: 
1. urt could have made known its presence 
and told us what it was for.n 
2. "It could have helped us to learn what 
we were fitted for, so that we could 
have pic~ed our courses more intelli-
gently." 
3. "It could have told us about the nature 
and requirements of the various occu-
pations which were available to us.n 
4. ttit could have given us help when we 
wanted it, even if we weren't failing 
in our class work.n 
5. "It could have given us assistance in 
ANY school problem, not only in those 
areas which THEY thought were impor-
tant to.us." 
6. "It could have tried to bring about a 
better understanding between us and 
all our teachers. After all, the 
school is OURS and exists for US, not 
for teachers and for subjects that 
teachers think are all-important." 
The above opinions are self-explanatory. All of the 
evident shortcomings of the guidance department could, 
perhaps,·have been avoided or corrected by a well-organized 
program. 
Opinion 6 
Value of a High School Education 
nit was of the highest value1" nrt was an excellent 
foundation for future study. n "It got me my j.ob. n "It was 
indispensable.n 
The foregoing statements represent the consensus of 
the respondents concerning the question rrAll things considered, 
of what value has your high school education been to you?n 
Certainly such remarks from former students should 
prove of enlightening value to present-day students in high 
school who sometimes feel that such an education is of little 
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or no value to them. 
This group of respondents realize the occupational, 
civic, and cultural advantages of education. With such under-
standing they cannot but be better citizens, intent on main-
taining better schools for a better community. 
Opinion 7 
Content and Happy 
To the question "Are you content and happy in your 
present state of life?" the resultant replies,lOO per cent in 
the affirmative, were not anticipated. 
Certainly those individuals who are still undecided 
concerning their occupational choice (cf. Table 28) aren't 
content with their present state of life. Contentment 
connotes satisfaction; a state --Of_ being undisturbed by desire. 
It is obvious that in the case of these individuals such a 
condition does not exist. 
That 409 individuals could, without reservation of one 
kind or another, answer an unqualified "Yesn or nExtremely sott 
to this question is incredible. 
Opinion 8 
Bearing of High School Education on Classification 
in the Armed Services 
The question nDid your high school training have any 
bearing on your classification in the Armed Service?" was 
answered by the 171 boys and 9 girls who served in the Armed 
Forces (cf. Table 9). 
The boys were unanimous in ansvrering ttno" to this 
question, 1'lhile the girls were likewise unanimous in answer-
ing nyes". That girls were classified as clerks, typists, or 
stenographers in the services accounts for the fact that their 
training in commercial studies while in high school was of 
value to them in these classifications. 
In such a specialization as war has become, where many, 
many more individuals are required than have had the prior 
training and experience.for the job that must be done, it is 
understandable that the vast majority of men and women, drawn 
from peaceful pursuits, would, of necessity, be forced into 
occupations and training for·which they had no prior training 
or experience. 
Opinion 9 
Use of Armed Service Training in Civilian Life 
The 171 boys who served in the Armed Forces state, with 
5 exceptions, that they will not be able, and have not been 
able, to use the training they raced ved in the Armed Forces in 
civilian life. Again, it must be remembered that these 
respondents are expressing their opinions of the technical 
training they received. It is assumed that the training in 
deportment and precision that all service personnel receive 
can, if practiced, prove advantageous to them in whatever 
civilia~ pursuit~ they follow. 
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The 9 girls who served in the Armed Forces report, 
W'i thout exception, that they have been, and will be., able to 
use the training they received in the Armed Forces in civilian 
lif'e. 
Opinion 10 
High School Preparation f'or Military Service 
To the f'inal question submitted to the respondents, 
ncould Chelsea High School do anything to prepare its students 
f'or future military life?", the answers of those who have 
served in the Armed Forces were almost equally divided between 
two opinions: 
l. ·~eep the military out of the schools." 
2. nrnitiate a program similar to that of 
an R. o. T. c. unit Which exists in 
many high schools and colleges.n 
It is felt by 84 respondents that if the school is to 
do anything to prepare its students for military life, (and 
96 of the respondents feel it should not do anything), it 
should confine itself to training in the physical education 
aspects of military life. These individuals doubtless feel 
that, since most service personnel are given the technical and 
military training required, at the moment, by the services in 
their own trai~~g schools, prior training by the public 
G schools in similar technical subjects would be a waste of time· 
and effort, since the services would retrain such personnel in 
their own way. This view, however, is not held by the 
··.::.-
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authorities of the Armed Forces. The latter maintain that a 
person schooled in the technical aspects of military life can 
be assimilated more readily into the role he must play in the 
military life. Though this view seems logical, the fact 
remains that the majority of these respondents feel that one's 
prior training has no bearing on his' eventual classification 
and training in the Armed Forces (cf. Opinion 8), thus 
precluding any attempt on the part of the school to prepare 
its students for such classification and training. 
CHAPTEE. VIII 
GENERAL SUMMARY AND RECOMMENDATIONS 
Summary. -- The problem involved in this study o£ the 
graduates and withdrawing students of the classes of 1945 and 
1946 of Chelsea High School was to discover what adjustment 
these individuals have made to after-School life in its voca-
tional, citizenship, and leisure-time aspects. It was also 
sought to determine the type of service needed most in the 
school's guidance program and to determine the need and kind 
of curriculum revision that ought to be considered by the 
school. 
Findings Concerning Withdrawing Pupils. -- Although, 
as was stated in Chapter I, sufficient questionnaires were not 
returned by these individuals to warrant the inclusion of their 
responses in this study, yet certain limited but interesting 
conclusions can be drawn about these pupils. 
The total n~ber of withdrawing pupils fro~ the 1945 
class represents approximately 4o per cent of the 542 pupils 
who entered the school's sophomore class in September, 
1942. The total number of withdrawing pupils from the class 
of 1946 represents approximately 33 per cent of the 438 pupils 
who entered the school1 s sophomore class in September, 1943. 
That the years when these withdrawals took place were World 
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War II years, when many well-paying defense jobs were available 
to them, might account for their withdrawal. It may be, too, 
that their school experiences were so dissatisfying that they 
withdrew to avoid such dissatisfactions. Might it be that the 
school is as responsible for their withdrawal as they? Might 
the fault lie in a limited curriculum and disinterested admin-
istrators and teachers who fail to provide for the individual 
needs of the pupils? 
Recommendations Concerning Withdrawing Pupils. -- It 
is obvious that the guidance de~artment must make an attempt 
to follow-up those of the school's students who withdraw prior 
to graduation. The present attempt to do so, even on a limited 
basis, is, as far as can be ascertained, the first ever essayed 
in the history of the school. That this present attempt was 
unsuccessful is indicative of the fact that it should be done 
on a basis more frequent and intensive by the guidance depart-
ment, which is better equipped, financially and temporally, 
to undertake the huge_ task.that it will prove to be. 
It is also recommended that the City of Chelsea make 
plans to supply a trades school for the pupil who, finding 
the present school system unequipped to meet his educational 
needs, leaves school to find his place in the industrial 
·- · world as best he can. That the Chelsea schools offer no 
training, at present, in any of the trades except auto 
mechanics, printing, woodworking, sewing, and cooking, is 
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indicative of tho need of such a school. Certainly it is to 
be abhorred that a situation existed, and still exists, where-
by hundreds of boys and girls, potential leaders in this 
complex world, were yea~ly bereft of the chance to develop to 
the fullest whatever latent talents they may have possessed. 
Findings Concerning Graduating Pupils. -- The com-
plete returns of the questionnaire by the graduates totalled 
4o9, or 65.5 per cent. 
A. Concerning occupational and ·vocational information, 
the following significant facts were found: 
1. Occupational findings show that 100 per 
cent of tho respondents are engaged in 
full-time employment. 
2. An average lapse of 45 days (discounting 
service in the Armed Forces) occurred 
between the time the respondents left 
high school and the time they secured 
their first fUll-time employment. 
3. Approximately 37 per cent are now employed 
in their home city; approximately ~ per 
_cant are now employed in Boston proper; 
approximately 7 per cant are employed in 
the Metropolitan Boston district; and 
approximately 1 per cent are employed in 
other States. 
4. The respondents have been employed on a 
full-time basis approximately 90 per 
cent of the time that has elapsed since 
they left school. 
5. The respondents have been totally unem-
ployed approximately 2 per cant of the 
time since leaving high school. 
-~~~--~- ·-· ---·-
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6. The offer of a better job was the reason 
given by 26 per cent of the respondents· 
for leaving any job which they had held. 
Marriage and insufficient pay were the 
reasons given by the two groups next in 
incidence for having left any job which 
they had held. Approximately 17 per 
8. 
cent gave the former reason, while 
approximately 13 per cent gave the latter 
reason. 
Among the boys the following kinds of 
emplqyment were among the first five in 
order of incidence: Automobile Mechanic, 
18 per cent; Machinist, 12 per cent; 
Clerk, 6 per cent; Lawyer, 5 per cent; 
Salesman, 5 per cent. 
Among the girls the following kinds of 
employment were among the first five in 
order of incidence: Housewife, 46 per 
cent; General Secretary, 10 per cent; 
Stenographer, 10 per cent; Telephone 
Operator, 4 per cent; Salesgirl, 3 per 
cent. 
First fUll-time jobs were obtained by 
personal application by 87 per cent of 
the respondents. Answering a newspaper 
advertisement was given as the means of 
obtaining their first full-time jobs by 
7 per cent of the respondents. Other 
means of obtaining their first fUll-
time jobs were reported in lesser 
incidence by the respondents. 
10. ·Approximately 29 per cent of the res-
pondents received the training necessary 
for their present job in high school. 
Approximately 25 per cent of the res-
pondents received the training for their job (housewife) at home. Approximately 
24 per cent of the respondents received 
the training for their present job in 
college, while approximately 14 per 
cent and 5 per cent received the train-
ing necessary for their present job on 
the job and in trade schools, respec-
tively. 
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11. Approximately 95 per cent of the res-
pondents report satisfaction with their 
present job. 
12. Approximately 99 per cent state that 
they have made a definite choice of 
vocation, help in planning for which 
33 per cent report having received 
from their parents. Parents, as a 
source of help in planning for a 
definite vocational choice, were 
named by the majority of the respon-
dents. Relatives were named by 15 
per cent of the respondents as their 
source of help in this regard, while 
14 per cent stated that they had no 
source of help in making such plans. 
13. Approximately 51 per cent of the 
respondents definitely decided on 
their vocational choice while in 
grades 10 - 12, while 18 per cent 
report that they definitely decided 
on their vocation while on the job. 
14. As a source of advice concerning 
occupational problems, 43 per cont 
report "no one", while approximately 
32 per cent report that they seek 
such advice from workers in the field 
of their interest. 
15. Boys average a weekly salary of $68.oo, 
while girls average a weekly salary of 
$56.50. 
B. A summary of the findings related to educational, 
guidance, and subject matter is as follows: 
1. Respondent boys averaged 56.5 months 
of full-time attendance at school 
since leaving high school. Respondent 
girls have averaged 22.5 months of 
full-time attendance at school since 
leaving high school. These figures 
represent, respectively, 66 per cent 
and 26 per cent of the time which 
has elapsed since these individuals 
have left high school. 
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2. The General Course was taken while in· 
high school b~ 181 of the respondents, 
representing 44 per cent of the total. 
Of the total nUmber of respondents 
141, representing 34 per cent, took 
the Commercial Course. The College 
Course was-taken by 69, representing 
15 per cent of the total. The 
Technical Course was taken by 18 of 
the respondents, representing approx-
imately 4 per· cant of the total. 
3· Approximately 46 per cent o:f the 
respondents sought the advice o:f no 
one in making their choice o:f Course, 
while 43 per cent, approximately, 
sought such advice from their parents, 
relatives, or friends. Approximately 
7 per cen~ sought such advice from 
their teachers or guidance personnel. 
4. Of the total number o:f respondents, 
233, representing approximately 56 per 
een~ o:f the total, attended schools or 
colleges after leaving high school. 
Of this number 7 102 attended degree-granting instiwtions; 73 attended 
non-degree-granting institutions for 
business training; 53 attended non-
degree-granting technical or trade 
schools; 5 attende~ schools o:f nursing. 
5. All but three o:f the 233 who attended 
other schools after high school gradu-
ation attended school in Greater 
Boston. 
6. Approximately 3-5 per cent of the total 
who attended school after graduating 
:from high school specialized in Educa-
tion. Approximately 30 per cent o:f 
the total specialized in secretarial 
we:rk:. · The remaining lesser numbers 
concentrated in the :fields o:f· 
Electricity, Radio-Television, Engin-
eering Nursing, Beauty Culture, and 
Accounting in a descending order of 
incidence. 
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7. Approximately 84 per cent of those who 
attended schools of higher education 
after leaving high school remained in 
those schools to graduate. Approxi-
mately 4' per cent of those completing 
their courses of study received degrees; 
approximately 41+ per cent of the group 
received diplomas; approximately 8 per 
cent received certificates. 
8. Only 4 per cent of the total number of 
respondents attended evening schools 
after graduating from high school. 
These all attended Chelsea High School, 
where 44 per cent of them studied Auto 
Mechanics, and 44 per cent studied -
Typing. The remaining-studied Printing, 
Shorthand, Woodworking, and Sewing. 
9. The five high s.chool subjects which 
have been of most value to the respon-
dents who took the College Course while 
in high school in order of incidence 
are the following: Algebra, Problems 
of Democracy, United States History, 
Geometry, and English. 
The subjects of least value to this 
group of respondents in order of 
incidence-are: English, Physical · 
Education, Latin, Physics, Chemistry, 
and French. 
The only subjects which were mentioned 
by this group as subjects they wish 
they had taken (if they could have) 
are: Typing and Music Appreciation. 
10. The five high school subjects which 
have been of most value to the res-
pondents who took the General Course 
while in high school are the follow-
ing in the order of their incidence: 
Algebra, Business Law, Economics, 
English, and United States History. 
The five subjects which have been of 
least value to this group of respon-
dents are, in order of incidence: 
English, United States History, 
Business Law, Algebra, and Economics. 
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10. The only subject mentioned by this 
group of respondents as a subject they 
wish they had taken in high school was 
Typing. 
11. The five high school subjects which 
have been of most value to the res-
pondents who took the Commercial 
Course while in high school are, in 
order of incidence; Office Practice, 
StenographY; Calculating Machines, · 
Bookkeeping, and English. 
The two subjects of least value to 
this group of respondents are, in the 
order of their incidence: English and 
Bookkeeping. 
Tho only subject mentioned by this 
group of respondents as a subject they 
wish they had taken in high school was 
Music Appreciation. 
12. The vast majority of respondents_men-
tioned that the course in English is the 
course needing improvement most. The 
consensus .of those responding with 
suggested improvements is that the 
course should be changed in its content; 
that less Literature be studied and 
that more emphasis be placed on the 
study of basic English Grammar. 
13. Approximately 86 per cent of the total 
number of respondents derived no value 
from the Guidance Program at Chelsea 
High School. It must be noted, however, 
that the Guidance Program was in its 
formative years when these individuals 
were in high school. 
14. The following suggestions to improve 
the services of the guidance depart-
ment were offered: 
-
a. Advertise itself and its 
functions. 
b. Administer tests of various 
kinds and acquaint the 
testees with their functions 
and results. 
-·~ ~-tewt: <>\."• • ~.:., .......... ~." 
c. Introduce a course in 
Occupational Information. 
d. Extend the services to 
include ALL students. 
e. Make its services .avail-
able at all times. 
f. Extend its services 
beyond the realm of purely 
educational matters. 
g. Bring about a better under-
standing between the school 
and pupil. 
15. The respondents were unanimous in placing 
a high value upon a high school education. 
All felt such an education to be indis-
pensable to post-high school life. 
16. Those boy respondents who served in the 
Armed Forces were unanimous in their 
opinion that their high school educa-
tion had no bearing on their classifica-
tion in the Armed Forces. The 9 girl 
respondents who also served in the Armed 
Forces were likewise unanimous in declar-
ing such high school education to affect 
such classification. 
17. All respondents who served in the Armed 
Forces were of one of two opinions re-
garding the ability and responsibility 
of the high school in preparing its 
students for future military service. 
The majority feel that nthe military 
should be kept out of the schoolsn, 
while a minority feel that the school 
would do well to prepare its students 
in the physical _training aspects of 
military life. 
c. A summary of the findings related to the civic 
and social life of the respondents is as follows: 
1. Approximately 33 per cent of the respondent 
boys are married, while approximately 56 · 
~--~-----"-
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1. per cent o~ the respondent girls are 
married. Only one individual is 
divorced, and none is separated. 
2. Approximately 80 per cent o~ the total 
number o~ respondents attend meetings 
of clubs and other organizations 
regularly. This group averages two 
nights a week in such attendance. 
3. Approximately 37 per cent o~ the total 
number o~ respondents who attend such 
group meetings hold o~ficial positions 
in-the clubs or organizations they 
attend. 
4. Approximately 64 per cent o~ the total 
number.o~ respondents report that they 
own equipment necessary to the pursuit 
of their hobbies. The hobbies of 
Photography, Stamp Collecting, Music 
Recording Collecting, Golfing, Knitt-
ing, Cabinet Making, Camping, and 
Reading are most interesting to the 
group. 
5. Of the total number of boys responding 
to the questionnaire, approximately 91 
per cent have served in the Armed 
Forces. But 9 girls, representing 
approximately 7 per cent of girls 
responding, experienced similar service. 
Approximately ~2 months was the average 
length of such military service. 
6. The entire number of respondents report 
themselves registered voters, indicat-
ing that they vote in all elections 
regularly. 
Consideration of the greatest need of 
high-school-age youth by the respon-
dents brought forth the following 
responses: 
a. Youth of this age need a 
recreation t!enter whe;t'e'th~ 
can go to occupy themselves 
constructively• 
b. They need a well-rounded 
education with more 
opportunity o~ learning 
trades. 
c. They require the ability 
to express themselves 
clearly and concisely. 
d. They need to be prepared, 
mentally and academically, 
~or service in the Armed 
Forces.· 
8. · That there should be a <ienter somewhere 
in the City o~ Chelsea where youth who 
have le~t school could get competent 
help in educational, occupationa+' 
personal, and social problems is the 
unanimous opinion of the respondents. 
That such a service could now or in 
the past be o~ use to the respondents 
themselves is.denied by them, though 
in previous remarks they showed them-
selves to have been in need of sueh 
help. 
9· Contentment and happiness in their state 
o~ life is expressed by every one o~ the 
respondents, though, again, it is hard 
to conceive how individuals who have not 
~ound their vocation at the age o~ 
twenty-~ive or twenty-six could consider 
themselves content. This seems to the 
writer a contradiction o~ terms. 
Recommendations 
A study of the remarks made by the respondents and o~ 
the conclusions derived ~rom these remarks and presented in 
the ~oregoing summary o~~ers a wealth of in~ormation and 
4ia: suggestions to those concerned with the improvement o~ our 
schools. On the basis o~ this study, then, the ~ollowing 
recommendations are made ~or consideration by the personnel 
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of Chelsea High School: 
1. There is·a definite need of an increase in 
V' 
guidance personnel at Chelsea High School. 
Such ~ncrease in personnel is needed to 
satisfy the educational, vocational, and 
personal-social needs of ALL students. 
2. The testing facilities throughout the 
school system should be expanded. The 
students should be fully informed of the 
purposes, limitations, and, as far as is 
advisable, the personal implications of 
such tests as are administered. 
3. Parents should be educated to assUme, 
responsibly and capably, the role of 
educational and vocational counselori. in 
which capacity they are called upon o 
act, in so great a degree, by their 
children. 
lt. The guidance department should make local 
surveys to determine the opportunities in 
the various occupations available to high 
school graduates and withdrawing pupils. 
Such information should be made available 
to school authorities and pupils. 
5. The guidance department should inaugurate 
a regular follow-up study of all graduat-
ing and withdrawing pupils of the high 
school. 
6. A more comprehensive guidance program, 
with more emphasis on educational and 
occupational information at the ninth 
grade level, should be introduced in the junior high schools of the city. Such a 
program should be closely coordinated 
with the guidance program at the second-
ary.level. 
7· Typewriting and Music Appreciation should 
0 be made available to all students in all curricula. 
II 
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B. Reorganization and revitalization of many 
subjects should be considered by the 
school authorities. English is definitely 
in this category. 
9. Reorganization of the general curriculum 
should be contemplated in view of tho fact 
that it seems ineffectual in its present 
scope, purposes, and results~ This reor-
ganization could possibly be accomplished 
by the erection of a trades school in 
which knowledge and skills of more,inter-
est and value to the type of pupil, so 
inclined, can be taught. 
APPENDIX I 
De=:ar Chelsea High School Alumnus: 
As a means of finding out what former students of Chelsea High 
School are now doing_, how settled· down they have become_, in short_, 
how they have fared in life since leaving high school_, I am under-
taking to question all those who were in the Classes of 1945 and 
1946. I hope that the results. of my inquiry will serve a triple 
purpoBe: (1) to let -y:ou know that w.e at Chelsea High School still 
think of you students of other days, (2) to bring you back, at least 
in spirit,. to your Alma Mater~ and (3) to let the preBent and future 
pupils at Chelsea High School profit by your adult experiences and 
ideas. 
Though you may_, at first ·glance, consider the enclosed question-
naire a bit lengthy_, be assured that I have done my best to keep it 
as brief as possible and still have it serve the proposed purpose. 
You will find that most items •can be answered merely by making an 
l . 
nxtt, others by wri tirtg one or two words or a few short sentences • 
I sincerely request that you answer every question and return 
the-questionnaire tome immediately in the stamped_, self-addressed 
~nvelope which is encloBed* Won 1 t you, please, do this for me? 
For your generous cooperation in this endeavor, I am very 
grateful. 
Sincerely yours, -
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APPENDIX II 
ALL REPLIES WILL BE TREATED AS STRICTLY CONFIDENTIAL 
PERSONAL INFORMATION 
Mr. 
1. Name: Mrs.* Miss ------------------~---------,(P~r~i~n-t.-i~n~c~a-p~i't-a"l-s~)-----------------------------
*Married Girls __________________________ ~(~P~r~i-n7t-=M~a~i~d-e-n--~N~a-m-e-=H~e-r-e~)--------------------------
(City) 
3. What is your present marital status? 
) Single ) Married 
(Check "X" One) 
Divorced Widowed 
(State) 
) Separated 
4. How many nights a week do you attend meetings of clubs or organizations? 
5. Do you hold any office in these clubs or organizations? ) Yes ) No 
6. For which hobbies do you own equipment? ------------------------------~~----------------
7. Have you served in. the Armed Forces? Yes ) No. 
8. If you did serve in the Armed ForcesJ please indicate the number of months. __________ months 
g. Are you a registered voter? ) Yes ) No 
10. Did you vote in the elections which were held in November? ) Yes ) No 
11. Do you vote in your local elections? Yes No 
12. Do you have school-age children? ) Yes ) No 
13. If your answer to question 12 is 11 yes 11 , do you belong to your local Parent-Teacher 
Ass_ociation? ( ) Yes ( ) No 
14. If you do belong to the P.T.A.J do you attend the meetings regularly? ) Yes ) No \ 
II. OCCUPATIONAL INFORMATION 
1. How much time elapsed between the time you left high school and the time you got your first 
full-time job? 
2. 
__________ Days __________ Months _________ Years 
Please check (X) each item of the following that applies to you. 
Are~ yolu~~~: :::~oyed? 
Part time 
No 
As a housewife 
.. ''\ 
Whe~rela~~ ~~~o~~:e:m;~::::? 
Elsewhere. Where? ----------------------~------~----------------------------­(Company) 
(Address) 
3- How many months of full-time (30 or more hours a week) employment have you had since you _ 
left high school? months. ~-t-
Haw many months of part-time (less than 30 hrs. a week) employment have you had since yo(~ 4. 
left high school? months. ·. 
5. How many months have you been totally unemployed since you left high school? _________ months 
6. How many months have you been attending school full-time since you left high school~ 
months. -----.N~O~T.E~:--mT~h~e~s~um of the months given in questions 3, 4, 5, and 6 should equal 
the total number of months since you left high school. 
-~3-
7. 
··~ 
-' 
For wha~ reason (s) did you leave_ any job you have held? 
(Please check (X) appropriate reason) 
Disliked the type of work 
Disliked fellow workers 
Didn 1 t pay enough 
Hours too long 
Working. conditions not good 
Offered a better job 
Entered the armed forces 
Entered college 
Entered business-~or self 
Needed at home 
Marriage 
Laid off 
Business closed up 
Prolonged strike 
Moved 
Health 
Laziness 
Other reasons. What? 
----~-----------------------------------------------
8. How.did you secure your first full-time job? 
(Please check (X) one) 11 
9. 
. Personal appl~cation 
Employment agency 
Advertised for it 
Answered a newspaper advertisement 
Friend 
Relative 
High school placement 
College placement 
Other. What? __________ ~------------------------------------~--~--------------
Where did you get the training for your p~esent job? 
(Please check (X) one) 
1 l 
.. In high' school 
In college 
: On the .job 
Elsewhere. Where? 
------~-----------------------------------------------
10. Are you satisfied with your present job? ) Yes ) No Why not? ___________________ _ 
-~1. Do you wi~h you might have help in solving any occupational problems you have? ( )Yes ( )No 
12. Have you made a definite choice of occupation? ) Yes ) No 
13. If your answer to the previous question was 11YES 11 ~ from whom did you receive help in plan-
ning for this occupation? 
(Please check (X) 9ne) 
14. 
15. 
High school :teachers 
College teachers 
High school guidance department ,. 
Parents · 
Friends -~ 
Relatives other than parents 
Others. Who? 
--------------------------------~----------------------------------
·When did you decide definitely on what you expected is going to be your regular occupation? 
(Please check (X) one) 
Before entering grade 7 
During grades 7 to 9 
During grades 10 to 12 
Since leaving high school 
While on the job 
St:).ll undecided 
Other . ,Explain:.__ _____ ~-------------------------------------------------,-----------
From what source chiefly have ¥ou sought advice about your occupational problems since ·leav-__,,.  
ing high school? (Check (X) one. If you have used more than one source~check the one 
which you feel has been of greatest us~ to you.) · · 
Public school teachers and officials 
A school. attended since leaving high ~ch9ol. 
Guidance clinics other than the school's 
Workers in-the field you are interested in 
, Employer 
Reading 
.No one 
Other. Who? __ ~--------------------~-------~----~------------------------------
' 
'· 
i 
16. i What is your average weekly salary? $. _______ _..-er week. 
III. EDUCATIONAL INFORMATION 
1. 
2. 
Which course did you take in high school? 
(Please check (X) one) 
~ ~ g~~~~~~ial 
C ~ College or technical 
Upon whose advice did you take that course? 
No one 
Parent~ 
Teacher 
Guidance director or teacher 
Friends in school 
Fr.iends out of school 
Future employer 
Other. Who? ______________________ ~----------------~--
3. 
( Yes Did you ~raduate from high school? 
( No. Why not? (Please be specific and direct) _________________ ~ 
4. What other ·day school or college did you attend after leaving Chelsea High? (If noneJ please 
write 11 NONE 11 ) -----------~----------------------~----
5. If you attended otl)er schools) in what did you speciali:!(e? __________ ~---_:__-----
6. Did you graduate from that school or college? ___________ ~---------------
\ 
7. If you did graduate) please indicate what diploma or degree you received.~·-----------
8. Have you attended evening school since leaving Chelsea High? ) Yes ) No 
9. If you did attend evening school) please indicate the school attended and the courses you 
took. School 
------~------------
Courses -~------------------
10. If you left High School before graduation) whatJ if anything) would have persuaded you to 
stay? ____________________ ~-------;--------------
\ 
11. NOTE: Below are listed the 'subjects which were offered at Chelsea High when you attended 
school there. Please check (X) those courses which you feel (a) have been of 
greatest value to you; (b) have been of least value to you; (c) you wish you had 
taken. 
Courses 
Al ebra 
Art 
Biolo 
Business Law 
-Calculating Machines 
Chemistry 
Civics 
Commercial Arithmetic 
Gookin 
Economics 
_ish 
French 
German 
Hebrew 
Italian 
Latin 
Math. Beta 
Math. Gamma 
Math.Review 
Mechanical Drawing 
(a) 
Greatest 
Value 
; 
(b) 
Least 
Value 
(c) 
Wish I Had Taken 
r 
..._; 
' \~ 
Courses (a) 
Greatest 
Value · 
(b) 
Least 
Value 
(c) 
Wish I Had Taken 
11. Why didn 1t you take those courses which you wish now you had taken? ________________________ __ 
12. What courses, which were NOT offered at Chelsea High, do you wish you could have taken? 
13. Why do you wish that those subjects were offered at Chelsea High when you attended school 
there?---------------------------------------------------------------------------------------
14. What help, other than the courses offered, could Chelsea High have given you which it did 
not provide?---------------------------------------------------------------------------------
15. What suggestions can you give that might improve the courses offered at Chelsea High and 
with which you came in contact while a student there? 
SUBJECT SUGGESTED IMPROVEMENT 
IV. REMARKS AND OPINIONS 
1. Wha~ do you consider to be one of the greatest needs of the youth of high-school age in 
Chelsea?----------------------------------------------------------------------------------
2. Should there be a center somewhere in Chelsea where youth who have left or completed high 
school could get competent help in educational, occupational, personal, and social 
problems.~?--~YE==S~---------------------------------- NO ______________________________ ___ 
3. If such a service existed, could it now, or in the past, be of help to you? YES _____ NO ____ _ 
4. Of what value was the Guidance Department of Chelsea High to you? __________________________ __ 
5. How could the Guidance Department have been of greater help to you while you were in school? 
6. All things considered, of what value has your high school education been to you? __________ __ 
7. Are you content and happy in your present state of life? __________________________________ ___ 
V. SERVICEMEN 1 S RESPONSES 
NOTE: Only those men and women who served in the Armed Services are to answer the following 
questions • 
1. Did your high school training have any bearing on your classification in the Armed Service? 
Yes No~·~-----------------
2. Will you be, or have you been, able to use this training in civilian life? Yes _____ No ____ _ 
~ How?------------------------------------------~~---------------------------------,,~ 3. Could Chelsea High do anything to prepare its students for future military service? If so, 
-~ explain. 
~' 
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FOR.EWORO 
A word of welcome to the students in our Junior High Schools 
who will enter the Chelsea High School for further education. You 
are now about to make your choice of studies that you will take in 
the high school. This is a very important decision on your part be-
cause in later life you may desire to continue your education beyond 
the high school level. 
The high school offers many more subjects and activities than 
any single pupil can study or elect and if a pupil is to choose the 
ones that are best for him, he must plan carefully. The selection 
of a curriculum is exceedingly important. Individuals differ greatly 
in interests and abilities. Therefore a course of study should be 
selected after a careful consideration of the previous school record, 
demonstrated abilities, special talents, particular ambitions and in-
terests in relation to a life career. Every pupil should be happy 
:>_nd successful in school. An intelligent selection of a curriculum 
and the proper choice of elections should be made to assure such a 
result. 
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ROBERT R. WEBBER, 
Headmaster. 
INTRODUCTION 
This pamphlet has been prepared in order to give the parent 
and the student a broad understanding of the educational oppor-
tunities available in Chelsea High School. Four curriculums are 
offered, each intended to meet the needs and requirements of the 
students as determined by his plans for the years beyond High 
School. 
The content and scope of every subject in each curriculum is 
explained as an aid to the student in making his selection. It is 
hoped that the parent and student will examine this pamphlet care-
fully and make proper use of the explanations offered before re-
turning the choice of studies card, properly signed, to his school. 
Every student should keep this booklet during his entire High 
School career. It is his High School guide-book. No pupil will re-
ceive a second guide-book. Guard it well. It is your information 
center for your High School career. 
GENERAL INFORMATION 
STUDENT CLASSIFICATION 
Home room assignment of pupils is determined alphabetically 
and by the number of credits earned. 
For graduation 60 credits are required including not less than 
15 from the work of each year. 
To be classed as a junior and sit in a junior home room at least 
15 credits are required. To be classed as a senior and sit in a senior 
home room, a student must have at least 35 credits. 
No class will be formed to begin in any subject for which there 
are fewer than fifteen applicants. 
MARKING SYSTEM 
The school issues reports four times a year, in November, Feb-
ruary, April, and June. 
A indicates a mark from 90 to 100 per cent., and is a mark of 
high credit; B indicates a mark from 80 to 90 per cent, is a mark 
of credit and is required for recommendation; C indicates a mark 
from 70 to 80 per cent, means passing without special credit; D 
indicates a mark from 65 to 70 per cent, and is a mere passing 
mark; F indicates a mark below 65 per cent, and means failure. 
Pupils who receive a mark of D in any subject except English will 
not be allowed to elect further work in that subject. 
CREDIT 
To receive a College, Technical, or Commercial Course diploma, 
a pupil must pass in ALL the work required in that course. In case 
of failure to comply with this condition, pupils securing the requisite 
credits for graduation will receive a General Course diploma. 
Only full credit will be given for any subject upon its success-
ful completion. 
Every student is expected to carry a minimum of at least 15 
credits of work each year. 
No more than 25 credits may be carried in any one year except 
by special permission of the Headmaster. 
2 
FAILURES 
If a pupil fails in a required subject, the subject must be re-
peated. If an elective subject is failed, an equivalent subject may 
be substituted the following year. Failures may be made up by 
passing satisfactory examinations not later than the first week of 
the new school year. Also ranks lost on account of absence due to 
sickness at the end of the year may be regained by passing satis-
factory examinations not later than the first week of the new school 
year. 
HOME STUDY 
Success in High School is dependent to a great extent upon 
home study. The amount of home study depends upon the student 
and the amount of work he is carr~ing. An average of 3 to 4 hours 
is necessary for successful completion in addition to time spent in 
study periods. One of the greatest contributing factors to failure 
in High School is insufficient time spent on home study. 
CURRICULUM AND NORMAL LOAD 
The four curriculums of the High School have been arranged 
as a pattern for the student to follow; consequently, no student 
will be permitted to choose subjects from more than one curriculum. 
It is expected that each student will receive a well-rounded 
education while preparing himself for the years beyond High 
School. Therefore students in each curriculum should take ad-
vantage of the opportunities offered in art, music, band, orchestra, 
and athletics. Physical Education is required of all Sophomore and 
Junior pupils except those excused because of physical disability; 
lh credit for each year of satisfactory work. 
A course in American Red Cross First Aid is required of every 
girl. This may be taken during any one of the three years that 
she is at the High School. The time allotment is at the discretion 
of the Headmaster. 
Guidance is required of all pupils: lh credit for each year of 
satisfactory work. 
Students taking Sewing must furnish own material. 
Students taking Manual Training must pay for material used. 
THE FOLLOWING ELECTIVES ARE OPEN TO ALL STUDENTS 
Music C (Applied Music-<mtside study in Music) may be elected 
by any pupil and counts 2lh credits. For particulars, consult the 
director of Music or the Headmaster. Pupils electing this course 
will be expected to play in the band or orchestra, or both. 
Orchestra or Band-one period per week-one credit: Students 
who elect orchestra or band must attend rehearsals regularly as in 
th case of any school study. For particulars consult the Director 
of Music or the Headmaster. 
Students playing in the band or orchestra must play with the 
band or orchestra whenever called upon by the Director of Music 
or the Headmaster. 
Glee Club-one period per week-lh credit each year. 
CHOOSING A CURRICULUM 
There is no one "best curriculum" for all students. Since in-
dividuals vary in their natural abilities, aptitudes, and interests, it 
follows that what may be satisfactory for one student may be un-
satisfactory for another. This fact must be considered very strongly 
before deciding upon a curriculum. 
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The student's previous school record, his interests and special 
talents should serve as an aid in selecting his curriculum. Similarly, 
his plans for the years beyond High School must be a factor. 
Whether bis selections are of a vocational nature, or for college 
entrance or for a general, cultured and liberal background his 
High School curriculum should develop certain skills, ideals, atti-
tudes and appreciations that will make him a happier and more 
useful member of society 
COMMERCIAL CURRICULUM 
The Commercial Curriculum is designed to serve those students 
who wish to follow the secretarial, bookkeeping, or clerical field 
as a vocation. It serves also those students who are interested in 
securing a business background for their personal use. 
This curriculum will meet the requirements for admission to 
some business colleges. Students should find out as early as possible 
the requirements of the institution they intend to enter so that they 
may elect the proper subjects. 
G!ENFRAL CUR!UCULUM 
The General Curriculum is very broad in scope. It is planned 
to give a liberal, cultural background, and education without spe-
cialization as in the Commercial Curriculum. The General Cur-
riculum runs parallel in part to the College Curriculum as it pre-
pares for entrance to certain types of higher institutions. By choos-
ing the proper electives, a student may prepare for entrance to the 
Massachusetts School of Art, nurses' training schools, secretarial 
and business schools, music schools, and some colleges, including 
State Teachers' Colleges. 
COLLEGE CURRICULUM 
The College Curriculum is intended primarily for those who 
wish to prepare for entrance to higher institutions of learning. 
Students wishing to qualify for colleges that require College Board 
Examinations, Certificate, or for Massachusetts State Teachers' 
Colleges should elect this curriculum. 
Liberal Arts Colleges which grant the Bachelor of Arts (A. B.) 
degree and which admit by means of the College Board examina-
tions usually require a minimum of 3 units of Latin and 2 units of 
modern language. These same colleges require 3 units of Mathe-
matics-2 in Algebra and 1 in Geometry. 
Students taking a foreign language should continue its study 
for at least 2 years because colleges as a rule give no credit for less 
than 2 units of a foreign language. Consult the college catalog to 
see what foreign languages are acceptable. 
Colleges demand high scholastic ability and a good school record 
with marks of A or B. The student should try for excellence in 
performance by limiting himself to four major subjects each year. 
If a fifth major subject is to be taken, Grade XI is pfM'haps the best 
grade in which to take it. 
The selection of a college is a serious and difficult problem. 
The student should discuss this matter with his parents and coun-
selor before making a final decision. Past school experience, schol-
astic aptitude, career plans, and college entrance requirements 
should be examined carefully before making this final choice. 
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TECHNICAL CURRICULUM 
The Technical Curriculum is designed primarily for those 
students who plan to enter a scientific or engineering school. With 
this exception it prepares in the same manner as the College Cur-
riculum. 
ADMISSION TO COLLEGE 
Admission to college is a selective process and generally based 
on scholastic ability, character, health, and general promise. A can-
didate must give evidence of ability and accomplishment through 
graduation with high marks in certain basic subjects essential to 
good work in college. Colleges uniformly require for entrance 15 
units selected generally from the fields of English, foreign or ancient 
language, mathematics, history and science. A unit represents a 
course of study taken five times a week for a full year, except in 
English where 3 units are assigned for four years of work. 
Units of High school work frequently required for admission to 
college are as follows: 
English (4 years including Grade IX) 3 units 
Foreign Language 3, 4 or 5 units 
a. 3 units of one language (3) 
b. 2 units each of two languages (4) 
c. 3 units of one language and 2 of another (5) 
Mathematics 3 or 4 units 
a. 2 units Algebra and 1 unit Geometry 3 units 
b. 2 units Algebra, 1 unit Geometry 
% unit Solid Geometry, % unit Trigonometry (4) 
History 1 unit 
United States, Ancient, World 
Science 1 unit 
Physics, Chemistry, Biology 
Elective units to make up the 15 units may be offered in Gen-
eral Science, French, German, Italian, Spanish, Hebrew, Latin, 
Economics, Law, and Problems of Democracy. In some colleges, 
elective units may be offered in other fields of study than those 
mentioned above. Consult your counselor and the college catalog 
when deciding what subjects to take in making up the additional 
units. 
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METHODS OF ADMISSION 
1. The school certificate is one method of admitting students 
to college. Chelsea High School is on the approved list of the 
New England College Admissions Board which permits us to certify 
students to college by the school certificate. The Massachusetts 
Department of Education lists Chelsea High School as a Grade A 
high school. This classification facilitates the admission of our 
graduates to the State Teachers' College and to other colleges. 
Students must earn marks of "A" or "B" to be certified to college 
from Chelsea High School. 
The following colleges are some of the New England Colleges 
that will admit by certificate from Chelsea High School: 
AMHERST COLLEGE UNIVERSITY OF :MASSACHUSETTS 
BATES COLLEGE SIMMONS COLLEGE 
BOSTON UNIVERSITY MIDDLEBURY COLLEGE 
BOWDOIN COLLEGE UNIVERSITY OF NEW HAMPSHIRE 
BROWN UNIVERSITY UNIVERSITY OF MAINE 
CLARK UNIVERSITY WESLEYAN UNIVERSITY 
COLBY COLLEGE WILLIAMS COLLEGE 
WORCESTER POLYTECHNICAL INSTITUTE 
2. A second method of admitting candidates to college is en-
trance examinations. Some colleges offer their own examinations, 
some the examinations of the College Entrance Examination Board, 
and other colleges allow a candidate to select either one. Consult 
the catalog of the college you wish to enter for specific information. 
Many colleges that admit by the school certificate also require 
the student to take the Scholastic Aptitude Test given by the Col-
lege Entrance Examination Board. This test along with other Col-
lege Board Examinations is given in April, June, September, and 
December. The April testing is often required or recommended for 
those who must take the Scholastic' Aptitude Test. 
At the present time many colleges have combined their various 
plans of admission and are now requiring candidates to qualify on 
the basis of the school record, the Scholastic Aptitude Test and the 
General Achievement Test offered by the College Entran~e Board. 
The General Achievement Tests are divided into ten sections of which 
candidates are usually required to take three. The ten tests are: 
~nglish Composition, Latin Reading, French Reading, Spanish Read-
mg. German Reading, Biology, Chemistry, Physics Social Studies an~ Spati.al Relation~. These tests are given in on~ day, the Schol~ 
astic Aptitude Test m the morning and the Achievement Tests in 
the afternoon. 
. 3. A third method of admission to college consists of a combina-
tion of. the ~chool certi~cate and examinations. The candidate may 
be cect;tfie? m s~me su_bJects 1;1nd he may t~ke ex~minations to supply 
the umts m whtch he 1s defictent. Often times a set of examinations 
to indicate the Scholastic Aptitude and Achievement Test is recom-
mended. 
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REQUIREMENTS FOR STATE TEACHERS' COLLEGES 
The Massachusetts State Teachers' College requires 15 units of 
high school work which must include the following units: 
English (4 years) 3, American History 1, Algebra 1, Geometry 1, 
Science 1-Total prescribed units 7. 
Limited Electives-5 units from the following: Foreign Lan-
guage 5, Mathematics 1, Social Studies 3, Science 2. 
Additional Electives--3 units from any course credited toward 
the high school diploma. 
The Massachusetts School of Art and the Commercial Depart-
ment of the Salem State Teachers' College do not require Algebra 
and Geometry. 
Admission by upper half standing: At the present time to meet 
the teacher shortage, which is becoming very serious, a student 
ranking in the upper half of his class will be admitted to a Teachers' 
College with full standing on the successful passing of the aptitude 
tests prescribed by the Department of Education. 
MINIMUM REQUIREMENTS FOR NURSING SCHOOLS 
The minimum requirements for admission to approved schools 
of nursing in Massachusetts have been changed to meet the war 
time needs. A diploma from Chelsea High School with a certificate 
that the students have completed one course in science is all that is 
required. These are the minimum State Board requirements, and 
each nursing school may have its own additional requirements. 
Nursing schools in Greater Boston usually require the following 
units: Mathematics (Algebra and Geometry) 2, Science (Chemistry, 
Biology, or Physics) 2, Foreign Language (one language) 2, History 
2, and English (4 years) 3. 
Any student planning on a nursing career should prepare in 
high school to include units of study suggested above, instead of the 
minimum State Board requirements. The College or the General 
Curriculum, with the proper electives, offers the be!!t preparation. 
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DESCRIPTION OF SUBJECTS 
The following pages contain brief descriptions of every subject 
taught at Chelsea High. They are arranged alphabetically by de-
partments. The student is urged to study the contents he is plan-
ning to elect in order to know ahead of time if they contain the 
information most helpful for his future plans. 
ART 
FREEHAND DRAWING I 5 periods 2Y2 credits 
FREEHAND DRAWING II 5 periods 2Y2 credits 
FREEHAND DRAWING Ill 5 periods 2Y2 credits 
The freehand drawing course offers the student a practical 
knowledge of COLOR, design, lettering, perspective and figure 
drawing, applied specifically to commercial art problems such as 
poster work, textile design, and fashion drawing. 
Practice is given in various mediums~pencil, pen and ink, char-
coal, water color, pastel. 
Metal craft, etching, block printing, finger painting, book bind-
ing, and other crafts afford the opportunity for developing skill, 
imagination and creative ability. 
AUTO MECHANICS 
AUTO MECHANICS I 5 periods 2Y2 credits 
AUTO MECHANICSII 10 periods 5 credits 
Students in this course are given an understanding of the vari-
ous parts of the automobile, Engine troubles, cylinders, pistons, 
valves, rods, crank cases, carburetors, clutches and cooling systems 
are studied and analyzed. 
The second year covers writing, battery ignition systems, 
motors, generators, brakes and tires, and the part each plays in the 
proper operation and running of the machine. 
COMMERCIAL SUBJECTS 
BOOKKEEPiNG I 5 periods 5 credits 
An introduction to business methods of handling simple trans-
actions. Principles of debit and credit are developed through the 
Balance Sheet. Simple entries in General Purchase Sales and 
Cash journals are carried through the complete Bookk~epina ~ycle. 
Short exercises. Simple sets. "' 
BOOKKEEP! NG II 5 periods 5 credits 
A continuance of Bookkeeping covering more complicated 
transactions and using more advanced types of books. Enlarge-
ment of bookkeeping cycle. Interest and Discount. Business papers 
handled. Social Security and Income Taxes discussed. More set 
work. 
BOOKKEEP! NG Ill 5 periods 5 credits 
Books necessary for particular lines of business shown and dis-
cussed. Special columns in all types of books illustrated. Four 
different sets with business papers are worked out. Jewelry Set 
~fSing modern c~sh regis~er slip and requiring entries for present 
Jewelry and social secunty taxes. An Insurance Set with its un-
usual Cash Book. Gasoline & Oil Business Set. An introduction 
to a Manufacturing business. 
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BUSINESS LAW 5 periods 5 credits 
. Coiilll_lercial Law ha~ to do primarily with those rules and prin-
Ciples which apply specifically to business transactions. It is im-
portant that every individual who engages in a particular business 
or· even transacts personal business affairs should have some knowl-
edge of commercial law. The rights he acquires and the liabilities 
he assumes depends upon the rules of law applicable to the particu-
lar trans~ction into which he enters. He should be acquainted 
enough With the rules to develop a legal awareness to know his 
legal rights, duties, and liabilities. This will help him to insist upon 
his own rights, but fully as important, it will also help him to avoid 
imposing upon the rights of others. 
CALCULATING MACHINES 5 periods 5 credits 
This is a one year condensed course on a key-driven calculator 
w~ich. teaches th~ use of the machine and some of its practical ap-
plicatiOns to busmess. Accuracy is stressed throughout the course 
and some speed it attained. Extra practice hours equips the student 
to meet the best competition which he finds among beginners in 
business. 
Home lessons are assigned in arithmetic. These cover a review 
of the fundamentals and are arranged so that there is a correlation 
between arithmetic and its application to the machine w,ork. 
COMMERCIAL ARITHMETIC 5 periods 5 credits 
The course in Commercial Arithmetic begins with a compre-
hensive review of the fundamentals~addition, subtraction, multi-
plication, and division. Fractions and decimals in all processes, 
including their interchange values, are emphasized. Speed and 
"short cuts" useful in business practice are developed. 
The fundamentals of the course are advanced to computations 
in relation to commercial papers and practices as follows: 
Checks Interest Trade Discount 
Invoices Percentage Simple insurance 
Pay Rolls Bank Interest and taxes 
OFFICE PRACTICE 5 periods 5 credits 
The plan of this course is to blend all the separate commercial 
subjects into a well rounded, finished product by teaching, as nearly 
as possible, the way in which they are to be used after they are 
learned. 
The following topics are included in the course: filing ~ alpha-
betical, numeric, geographic and subject; office machines, such as 
duplicating, transcribing, adding and bookkeeping, and electric 
typewriter; means of communications telephone, telegraph, cable-
gram, radiogram, teletypewriter, etc. spelling, emphasizing division 
of words; arithmetic review for those interested in Civil Service 
examinations; and office correspondence review. 
Special attention is paid developing personal traits and desir-
able attitudes, also to improvements of personality. 
STENOGRAPHY I 5 periods 5 credits 
This course offers a thorough knowledge of thP. Gregg System 
of stenography and the training for transcription of short letters on 
new matter, dictated at 50 words per minute. 
STENOGRAPHY II 5 periods 5 credits 
Stenography II includes a thorough review of the theory pre-
sented in Stenography I. Special vocabularies and phrases are 
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studied, and the reading of much shorthand is required. The letters 
dictated are selected with great care so as to cover material which 
is common in different types of business. Speed and accuracy in 
transcription are required. Our aim is the transcription of new ma-
terial dictated at the rate of one hundred words a minute. 
TYPEWRITING I 5 periods 2Y:! credits 
This course offers the opportunity to obtain a knowledge of the 
keyboard and practice on sentences and short paragraphs, stressing 
accuracy. 
TYPEWRITING II 5 periods 2Y:! credits 
This course gives a thorough knowledge of the keyboard and 
of the parts of at least one make of typewriter. 
Set-up letters, stressing accuracy. A 10-minute speed test at 
a minimum speed of 25 words per minute with not more than 6 
errors. 
TYPEWRITING Ill 5 periods 2Y:! credits 
Accuracy and speed stressed. Commercial papers. Rough 
drafts. Tabulating. Transcription for shorthand student. Passing 
a 10-minute speed test at a minimum speed of 30 words per minute 
with not more than 6 errors. 
COOKING 
COOKING I 5 periods 2Y:! credits 
Cooking I comprises a review of the work in the Junior High 
School. It also includes making biscuits, muffins, cakes, cookies, 
and pastry: preparation and cooking of vegetables, egg entries, 
salads, and desserts. The seven basic foods are studied, meals are 
planned, and table setting practiced. 
COOKING II 5 periods 2Y2 credits 
Cooking I is similar to Cooking I except that more difficult 
recipes are used. more meals are planned, and whenever time al-
lows meals are prepared and served. 
ENGLISH 
COLLEGE AND TECHNICAL COURSES 5 periods 5 credits 
1. Speech 
Oral compositions are given weekly. They may be individual 
reports or they may be group reports. They frequently are informal 
discussions or conversations on timely pertinent subjects. Pupils 
thus engage in conversations that are part of their own lives now 
rather than in purely oratorical exercises. Parliamentary procedure 
is studied. 
2. Literature 
During the sophomore year three types of literature, narrative 
poems, novels and one Shakespearean play, are studied in detail. 
Supplementary reading of an allied nature is assigned. For ex-
ample, if the class is studying "The Lady of the Lake", by Scott, 
"The Lay of the Last Minstrel", also by Scott, may be assigned 
for a special report. Book reports are done independently of the 
literature being studied in class, one book being assigned each month. 
During the sophomore year, then, each pupil becomes acquainted 
with at last fifteen new books. He also learns to use reference 
tools in connection with his reading. 
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3. Writing 
One short written composition each week is required. Some-
times the topics 2.re pupil chosen; sometimes they are assigned. 
Correctness of the mechanics of composition (spelling, grammar, 
sentence structure, paragraphing, etc.) is demanded. Pupils are 
encoura ged to express themselves informally but correctly. The 
study and making of out lines is begun, and proper organization of 
the thought is stressed. Usually book reports are written and oc-
casionally a short essay is composed. 
4. Corrective Work 
As far as possible, oral errors are corrected at the time made. 
Errors in written work are marked, then corrected by the pupils, 
and then lists of them are put into notebooks by dates. Pupils 
refer to these lists frequently during the year to check on the 
progress being made. To improve spelling and increase vocabu-
la ries, systematic study is provided by an excellent textbook, "'Word 
Wealth" \Vhen time permits, the pupil-teacher conference method 
of discussing errors is used. 
An intensive review of grammar is undertaken in year 10. 
This helps pupils not only in their English work but also in their 
study of foreign languages. 
The regular English textbook used is "English in Action" Course 
Two, Third Edition, by Tressler. 
In grades 11 and 12 the work is similar, but more advanced 
with different texts. 
COMMERCIAL COURSES 
1. Speech 
The purpose of the work in speech is to develop poise while 
speaking before a group of people. The following work is required: 
to make announcements of social events, to make reports on topics 
of current interest, to introduce a speaker and to tell entertainingly 
of some personal experiences. 
2. Literature 
Four books are read and studied in class-a play, a book of 
poetry and two prose works. Books are selected which appeal to 
the fancy, which involve a study of character and which deal with 
the social problems of various peoples and of periods of history, 
each pupil is required to read at least four books in supplementary 
reading taken from an approved list. 
3. Writing 
Stl-ess is put upon organizing and presenting ideas in clear and 
unified paragraphs. The three types of sentences are taught in 
order to get sentence variety. The written work consists of busi-
ness and social letters, reports and description. The various ways 
to develop a paragraph are studied; also the topic sentence. 
4. Corrective \..Vork 
The purpose of corrective work is to form the correct ways of 
speaking and writing by dr ill on the parts of speech. The work 
consists of various types of tests, and the correction of errors ob-
served in the oral and written work of the pupils. 
In spelling, there is constant drill on the common words which 
are most frequently misspelled. A few spelling rules are learned. 
The use of the dictionary is stressed to learn the spelling and 
the origin of unfamiliar words in order to increase vocabulary. A 
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study is made of prefixes and suffixes to aid in word building. 
Punctuation. A few rules are learned for the correct use of the 
following· the comma, semi-colon, quotation marks, and apostrop~e. 
In grades 11 and 12 the work is similar but more advanced, With 
different texts. 
GENERAL COURSE 
1. Speech . . . 
Oral themes are assigned once a week to tram pupils to thmk 
in an orderly fashion in choosing a subject, in selecting and arrang-
ing material, and in expressing clearly what they have to say. 
Pupils should learn to speak as well as write in sentences, to avoid 
sentence fragments, and the careless run-on sentence. Pupils should 
be. able to speak correctly in a clear, pleasant well-modulated voice 
on topics of interest and on subjects closely related to their every 
day experiences-interviews, special occasion talks, telephone con-
versations, informal discussion on current events. 
2. Literature 
The purpose of the course in literature is to stimulate an in-
terest in reading for enjoyment and information, and to develop an 
appreciation of good novels, ballads, and short narrative poems. 
An attempt is made to teach pupils how to read with understanding, 
the relationships which young people have to face. Pupils are in-
troduced to, and taught how to use available reading guides, book 
lists, and book reviews in periodicals and newspapers. Pupils give 
oral reports on their reading, engage in informal class discussions, 
and write critical reviews of books they have read. 
3. Writing 
Pupils are taught the elements of sentence structure to help 
them build more effective sentences and to construct paragraphs 
containing all types of sentences. Pupils should have an under-
standing of the mechanics of the sentence, plus an ability to ex-
press in a comprehensive way the main idea of a simple paragraph 
completely, clearly, and effectively. Emphasis is placed on the 
topic sentence and on organization of thought in paragraph and 
theme. There is instruction in the use of gathering materials, note 
taking, etc. Brief themes are assigned-narration of incidents and 
experiences, simple explanations condensed in single paragraphs, 
and precise writing in single paragraphs. There is practice in writ-
ing correct, entertaining and effective friendly letters. appreciative 
and tactful letters of thanks, and clear concise, courteous business 
letters. 
4. Corrective Teaching 
The work will include a review of sentences, parts of speech, 
phrases and clauses, case of nouns and pronouns, plurals, agree-
ment on subjects and predicates, infinitives and participles, punctua-
tion, and spelling to enable pupils to acquire greater skill in speak-
ing and writing. 
SOCIAL STUDIES 
AMERICAN HISTORY 5 periods 5 credits 
This course emphasizes nine units, each unit dealing with a 
major phase of our nation's growth. Unit One: How Our Country 
Was Discovered and Settled. Unit Two: How Our Country Won 
Its Independence and Established a National Government. Unit 
Three: How the Sections of Our Country began to Contend for Their 
Special Interests. Unit Four- How Our Union Was Enlarged, En-
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dangered and Preserved. Unit Five: How Our Reunited Country 
Increased in National Wealth and Power. Unit Six: How Our 
Country Acquired Distant Possessions. Unit Seven: How Our 
Country Was Transformed by World War I. Unit Eight: How Our 
CdUntry sought its return to "Normalcy" Unit Nine: World War 
II and the United States at the present time. 
WORLD HISTORY 5 pertods 5 credits 
World History stresses the ways in which the past has con-
tributed to our present living, and draws parallels between the 
events of the past and events of our own time. The course is or-
ganized in seventeen units, each centered around a great movement 
in history; (1) Foundations and Backgrounds. (2) The Beginnings 
of Our Civilization. (5) How people lived in Middle Ages. (6) Trials 
and Triumphs of the Christian Church. (7) The Beginning of :rvlod-
ern Nations. (8) The Awakening of Vvestern Europe. 
The preceding covers about one half of the year's work. The 
remaining units cover from Monarchs and Monarchies of the Seven-
teenth and Eighteenth Centuries right down to the latest develop-
ments in the political, social, and economic life of the nations of the 
world today. 
GEOGRAPHY 5 periods 5 credits 
'This course presents an up-to-date well balanced knowledge of 
the geographic conditions of the world. It deals with humanized 
physical geography. The world's major industries are discussed 
in detail and emphasis is put upon the importance of the world's 
commerce. It considers the geography of the world, logically or-
ganized around the important key countries. 
PROBLEMS OF DEMOCRACY 5 periods 5 credits 
After studying Civics and United States History this course is 
offered to acquaint the pupils with the political, economic, and so-
cial questions arising in the city, state, and nation which they, in 
a few years, as voters, will be asked to help solve. 
The organization and administration of political parties; how 
people outside these parties help to determine policies; how these 
policies are carried into effect; how our courts enforce laws and 
administer justice, and the patterns of local government are a few 
of the political units studied. 
'The conservation of human resources, such as aiding the under-
privileged, the causes of poverty and pauperism, the causes, treat-
ment. and prevention of crime, and a study of the social security 
program give an idea of the subject matter covered in the social 
field. 
CIVICS 5 periods 5 credits 
In the study of Civics, we hope to learn how to understand 
what some of the important problems of people and communities 
today are, and to get some practice in talking about those problems 
so that we may have a sensible opinion of them. 
Here are some of the results we hope you will secure from 
this study: 
1. An understanding of the organization of government, national, 
state, and local and the way it influences our lives. 
2. The setting up of high ideals of life and conduct. 
3. The making of the world a better place for our having lived in it. 
4. The cultivation of all the qualities and habits that make one a 
good citizen. 
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5. The gaining of additional means of spending one's spare time 
wisely through an interest in newspapers, magazines, radio, motion 
pictures, etc., that give additional information on what we are 
studying . • 
ECONOMICS AND SOCIOLOGY 5 periods 5 credits 
The study of Economics and Sociology and the practical applica-
tion of their principles will help you to understand your own econ-
omic and social problems as well as those existing in your immediate 
environment and those concerned with the welfare of the nation. 
The course includes units dealing with the subjects such as 
Occupations and Careers, The Power of the Consumer, Ownership 
and Control of Industry, Workers and Wages, Taxes, Trade, etc. 
and A Fluid Democratic Society, Tolerance, Neighborly Spirit, 
"Fair Play," Healthy Body Politics, Maximum Degree of Individual 
Freedom, and Responsibilities in Today's Interdependent World. 
(The preceding are a few of the questions which are considered 
in your Economics and Sociology course:) 
FOREIGN LANGUAGES 
Much pleasure and profit may be gained by serious and con-
tinuous work in any foreign language. A ric~ cultur~l backgr:ound 
is afforded the student. He becomes acquamted With the litera-
ture, history, art, science, and the people of another country. For 
some, the languages offer both business and social assets. 
FRENCH I 5 periods 5 credits 
In this course the student acquires vocabulary and an ele-
mentary knowledge of grammar. Much attention is given to pro-
nunciation and reading. There is an opportunity to speak .the 
language. French songs, poems and games are learned. 
FRENCH 2 5 periods 5 credits 
In the second year the student adds to the vocabulary previous-
ly acquired. He completes the elementary study of French gram-
mar. Considerable reading is accomplished in this course. 
FRENCH 3 5 periods 5 credits 
This course includes a comlete review of French grammar. 
There is ample practice in French composition. Attention is given 
to conversation based on everyday life. The reading is compre-
hensive and varied. Both classical and modern authors are in-
cluded in the outside reading. 
FRENCH 4 5 periods 5 credits 
The work covered in this course will be based on the require-
ments of the class. In classes not preparing for college, the emphasis 
will be placed on reading and the oral use of the language. 
GERMAN 1 5 periods 5 credits 
The fundamental principles of grammar are presented in order 
that the student may have a correct conception of word and sen-
tence structure for later reading and writing. This also offers 
material for practical conversation. 
GERMAN 2 5 periods 5 credits 
The grammar study is further developed, and reading becomes 
an essential part of the program. Short novels, dramas, and tests that 
deal with geography and customs of Germany are selected, and offer 
further material for appreciation of German literature, continued 
conversation and writing. 
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GERMAN 3 5 periods 5 credits 
A practical review of grammar study, and more advanced read-
ing to strengthen the vocabulary, sentence structure, composition, 
and conversation begun in the two previous years comprise the 
wo~;k of third year German. This forms a general background for 
further development and prepares for college entrance examina-
tions. An appreciation of German literature is promoted through 
such texts as Schiller's "William Tell", or Lessing's "Minna von 
Barnhelm", Goethe's "Hermann and Dorothea", Leopold's "Reise 
durch Deutschland", which may even be used in first or second 
year German, offers a vast amount of travel and cultural material 
for third year work. 
ITALIAN 1 5 periods 5 credits 
There is much of the culture and literature of Italy to be gained 
by the study of Italian. This course develops correct pronunciation, 
reading ability and conversational power. The simple fundamentals 
of grammar are covered. Worth while reading is accomplished. 
ITALIAN 2 5 periods 5 credits 
The work of the second year includes a more systematic study 
of Grammar. There is an enriched vocabulary. There is greater 
opportunity for conversation. The reading has literary merit. The 
contributions of Italy in all realms of thought and imagination are 
stressed. 
LATIN 1 5 periods 5 credits 
In Latin 1 the required work consists of learning forms, syntax 
and vocabulary in order to develop the ability to read and write 
Latin correctly. 
The work includes the following: pronunciation, the five regular 
declensions and few irregular nouns, the four regular conjugations 
and a few of the common irregular verbs, the subjunctive and 
imperative moods, infinitives, participles, dependent verbs and the 
use of pronouns, adjectives, and adverbs. 
The reading and written exercises are based on the required 
constructions, sight work and the study of derivatives, prefixes and 
suffixes are stressed. 
LATIN 2 5 periods 5 credits 
One of the most important aims of Latin 2 is to gain a knowl-
edge of the political and historical background of the people from 
whom a large part of our civilization comes. 
During the first half year, the translation consists of stories 
based on the Trojan War and on the Odyssey; the second half year, 
the work includes most of the chapters in Caesar Books 1-5. 
Written work: The prose work averages one lesson per week 
based on the review of constructions studied in Latin 1. The ad-
vanced work consists of the following: all types of cum clauses, 
tempera! clauses, hortatory and imperative clauses, indirect dis-
course and questions: all uses of the participles, quod clauses, 
Gerunds and gerundives, sequence of tenses, conditional clauses, and 
the active and passive periphrastic conjugations. 
Syntax; the special uses of the genetive, dative, accusative, and 
ablative cases are studied, also the vocative and locative cases. 
There is constant review of syntax taking up the irregular forms 
not studied in the first year of the course. 
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LATIN 3 5 periods 5 credits 
The work required in Latin 3 consists of the translation of the 
four Orations against Catiline; Pompey's Military Command and 
Pro Archia also Pro Marcello or Verrem if time peroits. Consta~t practice is given not only in. tran~lation but in P:;tra-
phrasing to make meaning clear; much time IS . de":oted to . Stght 
Reading in preparation of College Board ;Exammatwns.. Figures 
of Rhetoric are stressed as Anaphora, Chiasmus, Heudtadys and 
others. One period a week is spent on the translation of English 
sentences to review the grammatical principles covered during the 
first two years and to include additional princip~es. Son:e time is 
devoted to the daily life of the Romans; the life of Cicero; the 
historical background of the orations. 
LATIN 4 5 periods 5 credits 
The following work is covered in Latin 4. The t ranslation of 
Books 1-4 and 5 of the Aeneid, Selections from Ovid and extracts 
from the ~orks of other poets are required. 
Much time is spent on Sight Reading and answering specific 
questions on passages set for "Comprehension" . 
Also included are rules of prosody to enable pupils to read the 
poetry intelligently. A study of Greek and Roman mythology is 
made for a clear understanding of the text as read from day to day. 
SPANISH 1 5 periods 5 credits 
The aim of this course is to enable the student (1) to acquire 
an elementary knowledge of the principles of the language so that 
he may read, write, understand, and speak simple Spanish. (2) to 
continue with ease the language. (3) to acqmre sortie knowledge 
of the countries where Spanish is spoken-the history, geography, 
culture, folkways, a11d characteristics of the people. 
SPANISH 2 5 periods 5 credits 
The aim of this course is to enable the student (1) to acquire 
a more thorough knowledge of the language by building on the 
elementary principles studied in Spanish 1. (2) an increased facility 
in oral and written expression. (3) an ability to read easily Spanish 
of moderate difficulty. 
SPANISH 3 5 periods 5 credits 
This course aims to give the student a knowledge of Spanish 
and Spanish-American civilization and culture necessary to a sympa-
thetic understanding of international and inter-American relations. 
SPAN ISH 5 periods 5 credits 
The work covered in this course will be based on the require-
ments of the class. In classes not preparing for college, the emphasis 
will be placed on reading and the oral use of the language. 
MATHEMATICS 
ALGEBRA 1 5 periods 5 credits 
This subject acquaints students with four fundamental topics: 
the graph, the formula, the equation, and the problem-four great 
tools which function most in this scientific age. The central theme 
is relationships which have become the backbone of all modern 
science, engineering, and industry. 
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ALGEBRA 2 5 periods 5 credits 
This course consists of: 
1. A review of Algebra 1 (factoring, solution of linear equations, 
radicals, graphs, etc.) 
• 2. New Topics (quadratics, graphs or second degree functions, 
properties of quadratics, logarithms, arithmetic and geometric pro-
gressions, binomial theorem, etc.) 
GENERAL MATHEMATICS 5 periods 5 credits 
This is a good practical course in mathematics for those who 
desire . t? be able t~ apply what they are taught to every-day busi-
ness hvmg. It reviews the fundamentals of arithmetic with their 
applications and their progress to problems involving 'partnership 
and corporations, etc. 
PLANE GEOMETRY 5 periods 5 credits 
Plane Geometry is a study of the figures that can be drawn 
upon a plane, or fiat surface. The first half of the year deals with 
st::aight li~es . and angles and the figures formed by them. The 
tnangle With Its many theorems takes a major portion of the time, 
followed by the study of the quadrilateral in its more common 
forms, the rectangle, square, parallelogram, rhombus and trapezoid. 
In the second half of the year the circle is studied. This is 
followed by proportion and similarity, the study of the areas of 
polygons above for sides, and lastly, regular polygons and circles 
a r e studied together and compared. 
Very valuable for its t r aining in logical reasons as well as 
mathematical knowledge. 
Throughout this course application of geometric principles are 
brought to light and studied. 
Pre-requisite: Algebra 1. Not recommended for pupils unless 
"C" or above was attained in Algebra 1. 
MATH GAMMA 5 periods 5 credits 
It is a year course, with a pre-requisite of two years of algebra 
and one of plane geometry A thorough understanding of plane 
geometry is essential. 
Solid Geometry 
. This is the study of geometry of three dimensions, lines, planes, 
dthedral and polyhedral angles compose the first book. The second 
tak.es up polyhedrons, including prisms and pyramids; the third, 
cylmders and cones; and the fourth, the sphere. Theorems con-
c.erning these three dimension objects are taught, followed by prac-
tica l uses, such as the measurement of the volumes of bins, com-
partments, and all types of solids used in daily life. 
Trigonometry 
. This is the . study o~ the triangle and the relationship of the s~des and the SIX functwns of the angles. Triangulation, or in-
dt;rect. measurement _by mea~s of the triangle, is taught, together 
With Its ~any practical applications. The use of logarithm tables 
and fu:r:chon tables, both natural and logarithmic in solving tri· 
angles IS covered. The last part of this course includes the appli-
cation of trigonometry to practical problems. 
The use of the slide rule is taught and computations of all 
the. most common types are done including the sine, tangent and 
r eciprocal scales. 
MATH BETA 5 periods 5 credits 
The aim of the course is to prepare students for college en-
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trance examinations and to give a thorough gruunding to future 
engineering students. . t d through-Algebra and Geometry are studied on alterna e aysii . '-l 
'T'h work of Plane Geometry and Algebra IS LJOr-
out ~lhe y~~f~we-d e The majority of the exercises al}d problems 
oug t~k:n from · college entrance examinations. Durmg tl_le last 
arearter most of the time is devoted to the Theo~y of Equatwns as 
au pertains to the solution of higher degree ~quatwns for realrr~o~. 
Some time is used on vector sums and differences bs alfp Ie th~ 
plane geometry and to operations with complex num ers rom 
vector point of view. 
REVIEW MATHEMATICS 5 periods 5 credits 
The aim of the course is to prepare students for: college !ten-
trance examinations. Algebra anTd h Geom~ryf ~fa~!u~:gm~~r; a~d 
nate days throughout the year. e wor 0 . d b 
Algebra 2 is thoroughly reviewed. Many of ~he .exercises an pro -
lems are taken from college entrance exammatwns. 
MECHANICAL DRAWING I 5 periods , 2Yz ~,redits 
This is a basic course of about 35 plates, 12 x 16. , most of 
which are inked. The problems are taken from Mechamcal Draw-
in -First Year by Ermeling-Fischer and Gree~e. . 
g The work includes 60 degree Inclined Gothic L~ttermg, ~eo­
metric Const~uctions, Orthographic ~~ojecti<?ns, Workmg ~rawmlfs, 
Isometric Drawings, Sectionin!f, ~uXlharyhVIePwlstanC! D~~~eopbmye~h~ 
Some tracing and blueprmtmg of t e a es IS 
faster working pupils. . 2 1/ d"t MECHANICAL DRAWING II 5 per1ods n ere 1 s . 
Durin the first half of the year problems not. taken dur:mg 
the basic ~ourse are studied. These include: Revolutwns of Sohds, 
Intersection of Solids with Development~ and Models, Screw 
Threads and Blue Print Reading and Trac~ng. . 
The Plates are 14" x 17" with stress laid on good penci_l work, 
which is traced on paper or cloth, and subsequently blue prmts are 
made in the classroom. . . d t h h" During the second semester the pupil IS allo":e o c . oose IS 
problem from the field that he is most in~erested I?: Architectural, 
Machine or Aircraft Drafting. If Machme Drawmg IS chosen, a 
detail a;d assembly drawing is _rec<;>mn:ended. . 
The paper for this work vanes m size to smt the problem se-
lected up to 24" x 36" 
MUSIC 
MUSIC APPRECIATION (A) 5 periods ~Y2 cred_its 
The aims of this course are: (1) to get acquai?ted "':lth t~e 
best music. (2) to cultivate interest and _good taste m mus1c. (,:,) 
to learn to listen intelligently. The subJect matter-Fundam~ntal 
principles and essential elements i~1terpreted thro':l~h the mediums 
of voice and instruments. Recordmgs and the plano are used to 
illustrate. The recordings used are those most frequently heard 
on fine radio and concert programs. . . 
Each student is requi;ed to keep . a n~tebook contammg t?e 
illustrations studied, clippmgs of musiCal mterest and essential 
facts of the subject matter. 
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MUSIC H (HARMONY) 5 periods 2Y2 credits 
Harmony is a study of the principles in the science of music, 
particularly the treatment of chords, their construction and rela-
tionship. 
·The subject matter of this course includes major and minor 
scale building, key signatures, primary and secondary triads, har-
monizing melodies, melodie invention, ear training modulation, free 
composition, etc. This course should be beneficial to students 
studying a musical instrument. 
PHYSICAL EDUCATION 1 period Y2 credit 
The physical education department in the Chelsea Senior High 
School endeavors to create ideal health situations and conditions 
for the participants in its program. By the use of apparatus, lad-
ders, ropes, horses, bucks, and high a;1d low bars, the physical de-
velopment of the pupil is improved. This is done by a gradual in-
crease in the strenuousness as well as in the complexity of the ex-
ercises. Some free hand gymnastics are administered to the classes 
because such activities have values in that they increase respiration, 
circulation, and general tonicity, therefore improving the general 
health. Games of low organization and games requiring greater 
co-ordination are utilized to develop the qualities of sportsman-
ship inherent in a democratic system of government. An attempt 
is made to have every pupil take part in one of these game activities 
sufficiently so that he becomes fairly expert. This effort is made 
in order that after leaving school the pupil may, because of his 
proficiency, continue this activity. "A sport for everybody and 
everybody in a sport" is an underlying principle of the physical 
education department. The girls are taught dances and dance 
steps for the social and rhythmic values derived from these activities. 
Hygiene instructions are given as the occasion arises. The ap-
parent values of clean living are emphasized and stressed. An 
attempt has been made through "commando training" to qualify 
each boy as a swimmer_ Some modification of this program will 
be continued since swimming is of gr<:!at value to both boys and girls. 
The basic theory of the physical education department may be 
summed up by the general aims as stated by Dr. Jesse F Williams 
of Columbia University. "Physical Education should aim to create 
situations that are physically wholesome, mentally stimulating, 
and socially sound." 
PRINTING 
PRJ NTI NG I 5 periods 2Y2 credits 
PRINTING II 10 periods 5 credits 
The Graphic Arts as a significant part of our modern industrial 
world are making a contribution to our present and future civiliza-
tion. The young people of today should learn about the graphic: 
arts as a part of their general education and as a possible future 
vocation or avocation. A clear picture of the Graphic Arts and their 
products not only adds interest to living but also improves appre-
ciation for the products of this great industry. 
This course is open to students of the General course. 2lh 
credits for one period per day, 5 days per week. Seniors may take 
2 periods per day, 5 days per week and receive 5 credits. 
The course inculudes composition, press work, proofreading, 
design, layout, paper, and paper cutting. Text used-Essentials of 
Printing, and the Graphic Arts. Pupils with artistic and mechanical 
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11 t Opportunity to express themselves in the ability have an exce en 
study of Graphic Arts. 
SEWING 
5 periods 2Y2 credits SEWING 
. f tt election of material and 
Use of pattern •. alter~twn o pa le~red s skirt, and simple dress. 
Pattern ConstructiOn of. blouse, P . d 21.1 credits 
· 5 per1o s n 
SEw IN~ II . 1 patterns construction of a woolen dress, Review of commercia • 
suit, jacket, or cape, study of color. 5 periods 2Y2 credits 
sEWING Ill . 1. of garments, and advanced Review of previOUS work, reno':'a 1011 or any other work ap-
dressmaking, class day dress, evemng gown, 
proved by the teacher. 
SCIENCE 
BIOLOGY . l'f b th plant and animal. It deals 
Biology is the science of I e, . 0 each other their struc-
with the relation of pla~s and ~~:;~:a~~hes it includes the three 
ture, and development. mon!? 0 es of lants' zoology the science 
main divisions, botanr. 1the sci~!!~ tries Pto e:X:plain th~ various life of animals; and physw o~y, w IC 
Processes of plants and ammals. . 5 d't 5 periods ere I s 
GENERAL BIOL~GY t Sophomores It includes recitations, 
This course IS open ° k The satisfactory completion 
demonstrations, and lakboradtory ~~~o~k based upon it is one of the 
of the laboratory wor an a n~ 
requirements for credit in the subJect. . d't 5 per1ods 5 ere 1 s 
COLLEGE BIOLOGY t .1 been given in alternate years. It This c~mrse. has cus oman ':! 11 to Juniors and Seniors who 
was last giVen m11944-45.t l~I~g 
0~~hools for nurses. Satisfactory 
plan to enter col ege, or rm "· record'ng in a suitable note-
completion. of lab<?ratory ~o[k ~~~d~;ds established in the syllab~s 
book, and m quality equBa 0d\s one of the requirements of credit 
of the College Entrance oar , 
in the course. 
CHEMISTRY 
Chemistry is 
(matter) and the 
the sciance of the composition of substances changes~ that take place within the molecules of 
substances. d't 
Ry 5 periods 5 ere 1 s GENERAL CHEMIST . h d not plan to enter 
This course Js :n~e:nted ffr c~~I~s t~~ ~im~le facts, laws, and colle~es of the "r~ell-inf~rmed person needs in order to have a 
theonef -~hat o~n-&e cl1emistry of his environments, and the cha_nges 
;~~:~~k~ ~face. in it. Some topics i~~~u~~~a~L~n~e a~d~~~~e~~s:~i 
of foods, clothm_gt fueis, r~~~f:ti:n~t p~oblems d~monstrations, and 
The work consis s o. ' letion 0 f_ a prescribed number laborator:y work. bSatlsfactdordy i~o~p~uitable notebook is one of the 
of expenments to e recor e . ~ 
irements for credit in the subJect. . 
requ HNICAL CHEMISTRY 10 periods 5 credits COL,f~~~s ~~~d:~1or pupils in the College and Techni~al dCo~:~~~ 
and occupies 5 double periods per week The course Is esi 
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to cover intensively the material in the syllabus of the College En-
trance Board. Satisfactory completion of 40 experiments from the 
list prescribed by the College Entrance Board, and recorded in a 
suitable notebook is one of the requirements for credit in the course . 
PHYSICS 
Physics is the science of matter and energy. It is the basic 
science necessary for the understanding of all the other natural 
sciences. 
GENERAL PHYSICS 5 periods 5 credits 
This subject is open to Juniors who do not intend to enter col-
leges of the first rank It includes the study of matter and the 
forces which act upon it to produce changes. Some topics included 
are the laws of force and motion; machines; properties of fluids; 
work, power and transformations of energy, heat, light, magnetism, 
electricity, sound, electronics, and invisible radiations. The rela-
tion of these and other topics to present day occupations and in-
dustries, and to domestic applications are considered. 5 periods 
per week are divided between recitation, problems, demonstration, 
and laboratory experiments. The satisfactory completion of at 
least 30 experiments to be recorded in a suitable notebook is one of 
the requirements for credit in the subject. 
COLLEGE AND TECHNICAL PHYSICS 10 periods 5 credits 
This course is open to Juniors or Seniors in the College Course 
and Seniors in the Technical Course and occupies 5 double periods 
per week It is designed to cover intensively the syllabus of the 
College Board in Physics, satisfactory completion of 35 experiments 
from the list prescribed by the College Entrance Board, and these 
to be recorded in a suitable notebook, is one of the requirements 
for credit in the course. 
WOODWORKING 
WOODWORKING II 
WOODWORKING 
5 periods 
10 periods 
2!1:! credits 
5 credits 
The students in woodworking are given an understanding of the 
common woodworking tools, materials, processes and design. This 
information is presented in graduated steps as the students progress 
toward more complicated projects. 
Related information is included on the transportation of ma-
terials, manufacture of raw materials and their beautification and 
use. 
Practical drawing, including many of the fundamentals of 
mechanical drawing, is also taught along with woodworking. The 
students learn to read blueprints and make drawings of projects 
they have made or intend to make. This phase of the work gives 
the students an insight into the draftsman's trade. 
Classes in woodworking are conducted to meet the direct need 
of the individual, school, and community. The selection of projects 
is left to the individual student. 
Books and blueprints of useful projects are available in the 
shop library. 
21 
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COMMERCIAL CURRICULUM 
FIRST YEAR SECOND YEAR THIRD YEAR 
Subjects per. Credits Subjects per. Credits Subjects per. Credits 
per per per wk. 
wk. wk. English IV 5 5 
English II 5 5 English III 5 5 Typewriting III 5 2% 
Bookkeeping I 5 5 Bookkeeping II 5 5 Bookkeeping III 5 5 
Commercial Arith."'"' 5 5 or or 
Geography*** 5 5 Stenography I 5 5 Stenography II 5 5 
Typewriting I 5 2% Typewriting II 5 2% ELECTIVES 
ELECTIVES United States Hist. 5 5 Bookkeeping III 5 5 
World History 5 5 ELE·CTIVES Stenography II 5 5 
Community Civics 5 5 Bookkeeping II 5 5 Mod. Language* II 5 5 
Modern Language* 5 5 Stenography I 5 5 or III 
(not more than two) Modern Language* 5 5 Prob. of Dem. 5 5 
MtHdc H I or II 5 2% (not more than two) Business Law 5 5 
Music A I or II 5 2% Music H I or II 5 2% Office Practice 5 5 
Cooking 5 2% Music A I or II 5 2% Economics and 
Sewing 5 2% Cooking 5 2% Sociology 5 5 
F. H. Drawing 5 2% Sewing 5 2% Music H I or II 5 2% 
F H. Drawing 5 2% Music A I or II 5 2% 
Sewing II or III 5 2% 
F. H. Drawing 5 2% 
Calculating Machines 5 5 
Cooking II 5 2% 
* French I, II, or III; German I, II, or mercia! Arithmetic in 9th Grade. 
III; Spanish I, II, or III; Hebrew *** For those who have not passed 
I, or II; talian I. Geography in 9th Grade. 
** For those who have not passed Com-
' 
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COLLEGE CURRICULUM 
FIRST YEAR SECOND YEAR Subjects Credits per. Subjects 
per 
wk. 
English II 5 5 English III Algebra II 5 5 Foreign Language Foreign Language II 5 5 or III 
ELECTIVES Geometry* French I or II 5 5 German I 5 5 ELECTIVES French II or III Latin I or II 5 5 Latin I or II Spanish I or II 5 5 German I or II 
Spanish II or III 
* Open only to those who have passed in 
Algebra I. 
** 9Pen only to students who have passed 
m Algebr~ II, an~ Plane Geometry. 
Ma!Jl. Review consists of an intensive 
review of Plane Geometry and Algebra 
per. Credits 
per 
wk. 
5 5 
5 5 
5 5 
5 5 
5 5 
5 5 
5 5 
II. 
THIRD YEAR 
Subjects per. Credits 
per 
E I 
wk. 
ng ish IV 5 
U. S. Hist. & Civics 5 
Physics or Chern. 10 
ELECTIVES 
Math. Review** 
French II or III*** 
German II or III*** 
Spanish II or III*** 
Latin III or IV 
Typewriting**** 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
2% 
*** Three years of one language must be 
taken and passed to receive a College 
**** Diploma. 
Must be approved by the Headmaster. 
f 
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TECHNICAL CURRICULUM 
THIRD YEAR 
FIRST YEAR 
Subjects Credits 
SECOND YEAR 
Subjects per. per 
wk. 
Credits Credits Subjects per. per 
English II 
Algebra II 
Mechanical 
Drawing 
per. 
per 
wk. 
5 
5 
5 
5 
5 
English ffi 
Geometry* 
Chemistry 
U. S. History & Civics 
ELECTIVES 
5 
5 
10 
5 
ELECTIVES 
Biology 5 5 French I or TI 5 German I or II 5 
French I or II 5 5 5 5 German I 
Latin II 5 5 
• Open only to those who have passed 
Algebra I. d 
** Open only to students who have passe 
in Algebra II and Plan~ Ge~metry. 
Math Beta consists of an mtens1ve re-
view of Plane Geometry, and Algebra 
**"' 
wk. 
5 English IV 5 5 
5 Math Beta** 5 5 
5 (Solid Geometry***) 5 5 5 (Trigonometry) ELECTIVES 
5 French II or III 5 5 
5 German II or III 5 5 
II with advanced work i~ ~gebra. 
Prepares for the Beta Exammatwn. 
Open only to students who have passed 
in Algebra II, and Plane Ge?me):I'Y· 
Prepares for the Gamma Exarrunatwn. 
GENERAL CURRICULUM 
_, 
FIRST YEAR 
Subjects per. Credits 
per 
SECOND YEAR 
Subjects per. 
per 
wk. 
Credits 
THIRD YEAR 
Subjects per. 
per 
wk. 
Credits 
English IIt 
ELECTIVES 
(at least one) 
wk. 
5 
Modern Language* 5 
Biology 5 
Gen. Math.** 5 
Algebra I** or II 5 
Geography*** 5 
World History 5 
Community Civics 5 
(not more than three) 
Mech. Drawing I 5 
Music A or H I 5 
F. H. Drawing 5 
Manual Training I 5 
Cooking 5 
Sewing 5 
20 Credits at least. 
5 
5 
5 
5 
5 
5 
5 
5 
No more than 25 credits without 
special permission. 
English III 
United States History 
ELECTIVES 
(at least one) 
5 
5 
Modern Language* 5 
Physics**** 5 
Algebra I** or II 5 
Geometry 5 
(not more than three) 
Manual Training II 10 
Mech. Drawing II 5 
Music H I or II 5 
Music A I or II 5 
F H. Drawing 5 
Printing 5 
Cooking 5 
Sewing 5 
Auto Mech. I 5 
20 credits at least. 
5 
5 
5 
5 
5 
5 
5 
2% 
2% 
2% 
2% 
2% 
2% 
2% 
2% 
No more than 25 credits without 
special permission. 
English IV 
Problems of Democracy 
ELECTIVES 
Modern Language* 
Chemistry 
Algebra I** or II 
Geometryt 
Economics & Sociology 
Business Law 
Printing II 
Manual Training II 
Auto Mech. II 
Mech. Drawing II 
Music H I or II 
Music A I or II 
F H. Drawing 
Cooking 
Sewing 
Typewriting I 
5 
5 
5 
5 
5 
5 
5 
5 
10 
10 
10 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
2% 
2% 
2% 
2% 
2% 
2% 
2% 
* French I, II, or III; Spanish I, 
II or III; German I, II, or 
**** Open only to those who have taken 
General Math. or Algebra I. 
III; Hebrew I or II; Italian 
I or II. 
** Open only to those who have never 
passed Algebra I. 
+ Open only to those who have passed 
Algebra I. 
*** Open only to those who have not passed 
Geography in the 9th Grade. 
t Open only to those who have passed 
English I in the 9th Grade. 
PROGRAM PROGRAM 
Name : . ........ . • • • • • • • • • • • 0 •••••••••••••••••• Name . 
. ...................... " ................. . 
Class ..•......•.• Gym ......••...• Room •....•.•.... 
Per. Time Subj~ct Room 
Class • . . . • . . . • . . . Gym ...•••...•• , Room •••••••••••• 
Per. Time Subject Room 
8:40-9:18 8:40-9:18 
2 9:22- I 0:00 2 
9:22- 10:00 
3 I 0:04 - I 0 :42 3 
I 0:04 - I 0:42 
4 10:46- II :24 
4 I 0:46 - II :24 
5 II :28 - 12:30 
5 11:28- 12:30 
6 12:39-1:16 
6 12:39-1:16 
7 I :20- I :56 
First Recess, 11:28-11:46 2nd, 11:50-12:08 3rd, 12:12-12:30 
7 I :20- I :56 
First Recess, 11:28-11:46 2nd, 11:50-12:08 3rd, 12:12-12:30 
PROGRAM PROGRAM 
Name 
Name •........................ · · · 
. . Room Class .......... Gym 
Per. Time Subject Room 
Class . • • . • • • . . . . . Gym . . . . • • . . . • . . Room •••••••••.•• 
Per. Time Subject Room 
8:40-9:18 
8:40- 9: 18 
2 9:22 - I 0:00 
2 9:22 - I 0:00 3 I 0:04 - I 0:42 
3 I 0 :04 - I 0:42 4 10:46- II :24 
4 I 0:46 - I I :24 5 I I :28 - 12:30 
5 I I :28 - 12:30 6 12:39- 1:16 
6 12:39-1:16 7 I :20- I :56 
7 I :20- I :56 
First Recess, II :28-11:46 2nd, ll :50-12:08 3rd, 12 : 12-12:30 First Recess, 11:28-11:46 2nd, 11:50-12:08 3rd, 12:12-12:30 
~--
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